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To keep up with developments, the fourth edition of An Introduction to Qualitative
Research has been revised, updated, and expanded in several ways throughout the
book. It has been complemented by a new final part which gives an integrative
view on qualitative research at work in two examples and on the state and further
development of qualitative research in general. This part consists ofthree chapters:

* An integrative chapter on doing grounded theory (Chapter 31).

* An integrative chapter on doing triangulation (Chapter 32).

* A final chapter about the current state of the art and the future of qualitative
research (Chapter 33).

Finally, a glossary is now included for the benefit ofthe reader.

Qualitative research is in an ongoing process of proliferation with new
approaches and methods appearing and it is being taken up by more and more dis-
ciplines as a core part of their curriculum. New and older perspectives in qualita-
tive research can be seen in sociology, psychology, anthropology, nursing,
engineering, cultural studies, and so on.

One result of such developments is that the available literature in qualitative research
is constantly growing: new books on qualitative research are published and newjour-
nals are started and filled with methodological papers on, and results of, qualitative
research. Another result is that qualitative research is in danger of falling into different
fields ofresearch and methodological discussions and that in the process core princi-
ples and ideas of qualitative research across these different fields could be omitted.

Since the publication of'the first edition ofthis book, several areas of qualitative
research have developed further, which has made some revisions again necessary.
Research ethics is an issue that attracts growing attention and has to be developed
and specified for qualitative research. The combination of qualitative and quantita-
tive research is en vogue as a topic. The Internet has become a field ofresearch and
a tool to do research at the same time. Documents are sorts of data in their own
right. These are some of the current trends in qualitative research, which made
revision ofthe book a challenge.

Uwe Flick

Berlin



Part 1 is set up as a framework for doing qualitative research and for comprehending the
later chapters in this book. Chapter 1 serves as a guide for the book, introducing its major
parts. Then, it provides an orientation about why qualitative research has become par-
ticularly relevant in the last decades of the twentieth century and at the beginning of the
twenty-first century. The book begins with an overview of the backgrounds of qualitative
research. I will then move on to introduce you to the essential features of qualitative
research (in general—Chapter 2). Chapter 3 introduces the relations of qualitative and
quantitative research as well as the possibilities and pitfalls of combining both approaches.
Chapter 4 outlines the ethical issues linked to qualitative researching. Together, these
chapters offer a background to assist the research and utilization of qualitative methods,

which are outlined and discussed in greater detail later in the book.






4 AN INTRODUCTION TO QUALITATIVE RESEARCH

Approach of the Book

This book has been written with two groups ofreaders in mind: the novice and
the experienced researcher. First of all, it addresses the novice to qualitative
research, maybe even to social research in general. For this group, mostly under-
graduate and graduate students, it is conceived as a basic introduction to the prin-
ciples and practices of qualitative research, the theoretical and epistemological
background, and the most important methods. Second, the researcher in the field
may use this book as a sort of toolkit while facing the practical issues and prob-
lems in the day-to-day business of qualitative research. Qualitative research is estab-
lishing itself in many social sciences, in psychology, in nursing, and the like. As a
novice to the field or as an experienced researcher, you can use a great variety of
specific methods, each of which starts from different premises and pursues differ-
ent aims. Each method in qualitative research is based on a specific understanding
ofits object. However, qualitative methods should not be regarded independently
of the research process and the issue under study. They are specifically embedded
in the research process and are best understood and described using a process-
oriented perspective. Therefore, a presentation ofthe different steps in the process
of qualitative research is the central concern of the book. The most important
methods for collecting and interpreting data and for assessing and presenting
results are presented and located in the process-oriented framework. This should
give you an overview of the field of qualitative research, of concrete methodolog-
ical alternatives, and oftheir claims, applications, and limits. This should enable you
to choose the most appropriate methodological strategy with respect to your
research question and issues.

The starting point in this book is that qualitative research, above all, works with
text. Methods for collecting information—interviews or observations—produce
data, which are transformed into texts by recording and transcription. Methods of
interpretation start from these texts. Different routes lead towards the texts at the
center of the research and away from them. Very briefly, the qualitative research
process can be represented as a path from theory to text and as another path from fext
back to theory. The intersection ofthe two paths is the collection ofverbal or visual
data and their interpretation in a specific research design.

Structure of the Book

The book has eight parts, which aim at unfolding the process of qualitative research
in its major stages.

Part 1 sets out the framework of doing qualitative research as discussed in Chapters 2
through 4:
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Chapter 2 explores and answers the fundamental questions of qualitative research.
For this purpose, the current relevance of qualitative research is outlined against
the background ofrecent trends in society and in social sciences. Some essential
features of qualitative research in distinction from quantitative approaches are
presented. To allow you to see qualitative research and methods in their context,
a very brief overview ofthe history of qualitative research in the United States
and Europe is given.

Chapter 3 develops the relation between qualitative and quantitative research.
Here, I take several points ofreference for spelling out the possible links of qual-
itative and quantitative research. In the end, you will find some guiding ques-
tions for assessing the appropriateness of qualitative and quantitative research.
This chapter allows you to identify various approaches and then decide which
one is best for your research.

Chapter 4 focuses on a different framework for qualitative research—research
ethics. The ethics of qualitative research deserves special attention, as you will
come much closer to privacy issues and the day-to-day life ofyour participants.
Reflection and sensitivity to privacy are essential before launching a qualitative
study. At the same time, general discussions about research ethics often miss the
special needs and problems of qualitative research. After reading this chapter, you
should know the importance ofa code of ethics before beginning your research
as well as the need for ethics committees. Whether research is ethical or not
depends as much on practical decisions in the field.

After setting out the framework of qualitative research, I focus on the process ofa

qualitative study. Part 2 takes you from theory to text:

Chapter 5 introduces the use of the literature—theoretical, methodological, and
empirical—in a qualitative study. It addresses the use ofand the finding of such
resources while doing your study and while writing about it.

Chapter 6 addresses different theoretical positions underlying qualitative research.
Symbolic interactionism, ethnomethodology, and structuralist approaches are
discussed as paradigmatic approaches for their basic assumptions and recent
developments. From these discussions, the list of essential features of qualitative
research given in Chapter 2 is completed. In the end, I will address two theo-
retical debates, which are currently very strong in qualitative research. Feminism
and gender studies and the discussion about positivism and constructionism
inform a great deal of qualitative research, in how to understand the issues of
research, in how to conceive the research process, and in how to use qualitative
methods.

Chapter 7 continues the discussions raised in Chapter 6, as well as outlining the
epistemological background of constructionist qualitative research using text as
empirical material.
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In Part 3 on research design we come to the more practical issues ofhow to plan

qualitative research:

Chapter 8 outlines the qualitative research process and shows that the single steps
are linked much closer with each other than in the clear-cut step-by-step
process in quantitative research.

Chapter 9 addresses the relevance of a well-defined research question for con-
ducting research and how to arrive at such a research question.

Chapter 10 is about how to enter a field and how to get in touch with the par-
ticipants of your study.

Chapter 11 covers the topic of sampling—how to select your participants or
groups of participants, situations, and so on.

Chapter 12 offers an overview of practical issues of how to design qualitative
research. It also covers the basic designs in qualitative research.

Part 4 introduces one ofthe major strategies of collecting data. Verbal data are pro-

duced in interviews, narratives, and focus groups:

Chapter 13 presents a range ofinterviews, which are characterized by using a set
of open-ended questions to stimulate the participants' answers. Some of these
interviews, like the focused interview, are used for very different purposes,
whereas some, like the expert interview, have a more specific field of application.
Chapter 14 outlines a different strategy leading to verbal data. Here the central
step is the stimulation of narratives (i.e., overall narratives of life histories or
more focused narratives of specific situations). These narratives are stimulated in
specially designed interviews—the narrative interview in the first and the
episodic interview in the second alternative.

Chapter 15 explores ways of collecting verbal data in a group of participants.
Focus groups are currently very prominent in some areas, while group discussions
have a longer tradition. Both are based on the stimulation of discussions whereas
group interviews are more about answering questions. Joint narratives want to
make a group ofpeople tell a story as a common activity.

Chapter 16 summarizes the methods for collecting verbal data. It is intended to
support you in making your decision between the different ways outlined in Part
4 by comparing the methods and by developing a checklist for such a decision.

Part 5 examines observation and mediated data, such as data-like documents or

photos as well as the use of electronic data:

Chapter 17 deals with non-participant or participant observation and ethnog-
raphy. Other data collection strategies (like interviewing, using documents, etc.)
are employed to complement observation itself.

Chapter 18 focuses on visual data and on analyzing, studying, and using media
like photos, film, and video as data.
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Chapter 19 explores the construction and analyzing of documents in qualitative
research.

Chapter 20 explores the Internet as a field ofresearch and an instrument for con-
ducting research. Here you will meet some methods again, which were dealt
with in the previous chapters—Ilike interviews, focus groups, and ethnography.
But here they are described for their use in qualitative online research.

Chapter 21 takes comparative and summarizing perspectives on observation and
mediated data. This overview will help you decide when to choose which
method and what the advantages and problems of each method are.

The first parts ofthe book concentrate on the collection and production ofdata. Part

6 deals with proceeding from text to theory—how to develop theoretically relevant

insights from these data and the text produced with them. For this purpose, qualitative

methods for analyzing data are the focus ofthis part:

Chapter 22 discusses how to document data in qualitative research. Field notes
and transcriptions are presented in detail in their technical and more general
aspects and in examples.

Chapter 23 covers methods using coding and categories as tools for analyzing text.
Chapter 24 continues with approaches that are more interested in how something
is said and not only in what is said. Conversation analysis looks at how a conver-
sation in everyday life or in an institutional context works, and which methods
people use to communicate any form of context. Discourse and genre analyses
have developed this approach further in different directions.

Chapter 25 explores narrative analysis and hermeneutics. These approaches
examine texts with a combination of content and formal orientations. Here, a
narrative is analyzed not only for what is told, but also for how the story is
unfolded when it is told and what that reveals about what is told.

Chapter 26 discusses the use of computers and especially software for qualitative
data analysis. Principles and examples ofthe most important software are presented.
This chapter should help you to decide whether to use software for your analysis
and which package.

Chapter 21 gives a summarizing overview of the approaches to analyzing text
and other material in qualitative research. Again, you will find a comparison of
the different approaches and a checklist, both of which should help you to select
the appropriate method for analyzing your material and advance from your data
to theoretically relevant findings.

Part 7 goes back to context and methodology and addresses issues of grounding and

writing qualitative research:

Chapter 28 discusses the use oftraditional quality criteria in qualitative research
and their limits. It also informs about alternative criteria, which have been developed
for qualitative research or for specific approaches. In the end it shows why
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answering the question ofthe quality of qualitative research is currently a major
expectation from outside ofthe discipline, and a need for improving the research
practice at the same time.

Chapter 29 continues with this issue, but explores ways of answering the question
of quality in qualitative research beyond the formulation of criteria. Instead,
strategies of quality management, ofanswering the question ofindication, and
triangulation are discussed for this purpose.

Chapter 30 addresses issues of writing qualitative research—reporting the results to

an audience and the influences ofthe way ofwriting on the findings ofresearch.

The final part, Part 8, aims at developing a synoptic approach to the diversity that

was unfolded in the preceding chapters and gives an integration and outlook:

Chapter 31 unfolds a specific research perspective in an integrative way. For this
purpose, it describes grounded theory research, which has been mentioned as
an example in many ofthe previous chapters. Here it will be shown how this
research perspective works when its elements are brought together.

Chapter 32 approaches the idea of integration from a different angle: triangula-
tion means to combine several methodological approaches in one study and in
one design.

Chapter 33 gives an overview ofthe state ofthe art in qualitative research. It out-
lines schools of qualitative research and discusses recent and future trends in
qualitative research in different contexts. The chapter finishes with a look at the

future of qualitative research oscillating between art and method.

Special Features of the Book

I have included several features to make this book more useful for learning qualitative

research and while conducting a qualitative study. You will find them throughout the

following chapters.

Chapter Objectives

At the beginning of every chapter, you will find an orientation through the single
chapter, which consists of two parts. First, there will be an overview ofthe issues
covered in the chapter. Second, you will find a list of chapter objectives, which
define what you should have learnt and know after reading the chapter. These
should guide you through the chapter and help you to find topics again after read-
ing the chapter or the whole book.

Boxes

Major issues are presented in boxes. These boxes will have different functions:

some summarize the central steps of a method, some give practical advice, and
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some list example questions (for interview methods, for example). They should
structure the text, so that it will be easier to keep an orientation while reading it.
Case Studies

Case studies found throughout the text examine methods and prominent
researchers' applications of them. The collections of case studies showcase the
practice of principles on special occasions. They should help you to think about
how things are done in qualitative research, and about which problems or ques-
tions come to mind while reading the case studies and the like. Many ofthe case
studies come from published research ofkey figures in qualitative research. Other
case studies come from my own research and in several case studies you will meet
the same research projects which have been used before to illustrate a different
issue.

Checklists

Checklists appear in various chapters, particularly in Chapters 12,16,21, and 27.
Many ofthe checklists offer a decision-making process for selecting methods and
lists for checking the correctness ofa decision.

Tables

In Chapters 12,16, 21, and 27, you will also find tables comparing the methods
described in detail in the previous chapters. These tables take a comparative per-
spective on a single method that permits its strengths and weaknesses to be seen
in the light of other methods. This is a particular feature of this book and is
intended again to help you to select the "right" method for your research issue.
Key Questions

The methods, which are presented here, are evaluated at the end of their pre-
sentation by a list ofkey questions (e.g., what are the limitations ofthe method?).
These key questions come up repeatedly and should make orientation and assess-
ment ofthe single method easier.

Cross-referencing

Cross-referencing offers the linking of specific methods or methodological
problems. This facilitates the placing ofinformation into context.

Key Points

At the end of each chapter, you will find a list of key points summarizing the
chapter's most important points.

Exercises

The exercises at the end of a chapter act as a review in assessing other people's
research and planning future research.

Further Reading

At the end ofa chapter, the list of references offers an opportunity to extend the
knowledge presented in the chapter.

Glossary

A Glossary of relevent terms had been included at the end ofthe book. Terms
included are highlighted in bold when they appear in the text for the first time.



10 AN INTRODUCTION TO QUALITATVE RESEARCH

How to Use this Book

There are several ways you can use this book, depending on your field specialty and
experience in qualitative research. The first way of reading the book is from the
beginning to the end, as it guides you through the steps ofplanning and setting up
a research project. These steps lead you from getting the necessary background
knowledge to designing and conducting research to issues of quality assessment and
writing about your research. In the event that you use this book as a reference tool,
the following list highlights areas ofinterest:

* Theoretical background knowledge about qualitative research is found in Chapters
2 through 7, which offer an overview and the philosophical underpinnings.

* Methodological issues of planning and conceiving qualitative research are spelled out
in Part 3, where questions of designing qualitative research are discussed. Part 7 refers
to this conceptual level when examining the quality issues in research.

* Issues ofhow to plan qualitative research are presented on a practical level in
Part 3, where you find suggestions for how to sample, how to formulate a
research question, or how to enter a field.

* Parts 4 through 6 reveal practical issues relevant for doing qualitative research
where a range of methods is described in detail.

* Part 8 finally ties the different threads (areas and approaches) together in an
integrative perspective.
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The Relevance of Qualitative Research

Why use qualitative research? Is there a special need for such an approach in the cur-
rent situation? As a first step, I will outline why the interest in qualitative research has
been growing so much in the last few decades. Qualitative research is of specific rele-
vance to the study of social relations, due to the fact of the pluralization of life
worlds. Key expressions for this pluralization are the "new obscurity" (Habermas 1996),
the growing "individualisation ofways ofliving and biographical patterns" (Beck 1992),
and the dissolution of"old" social inequalities into the new diversity ofmilieus, subcul-
tures, lifestyles, and ways ofliving.

This pluralization requires a new sensitivity to the empirical study of issues.
Advocates of postmodernism have argued that the era ofbig narratives and theo-
ries is over. Locally, temporally, and situationally limited narratives are now required.
With regard to the pluralization oflifestyles and patterns ofinterpretation in modern
and post modern society, Blumer's statement becomes relevant once again and has
new implications: "The initial position ofthe social scientist and the psychologist is
practically always one oflack offamiliarity with what is actually taking place in the
sphere oflife chosen for study" (1969, p. 33).

Rapid social change and the resulting diversification oflife worlds are increasingly
confronting social researchers with new social contexts and perspectives. These are
so new for them that their traditional deductive methodologies—deriving research
questions and hypotheses from theoretical models and testing them against empirical
evidence—are failing due to the differentiation of objects. Thus, research is increas-
ingly forced to make use ofinductive strategies. Instead of starting from theories
and testing them, "sensitizing concepts" are required for approaching the social
contexts to be studied. However, contrary to widespread misunderstanding, these
concepts are themselves influenced by previous theoretical knowledge. But here, the-
ories are developed from empirical studies. Knowledge and practice are studied as
local knowledge and practices (Geertz 1983).

Concerning research in psychology in particular, it is argued that it lacks rele-
vance for everyday life because it is not sufficiently dedicated to exactly describing
the details ofa case in its concrete circumstances. The study of subjective meanings
and everyday experience and practice is as essential as the contemplation of narra-
tives (Bruner 1991; Sarbin 1986) and discourses (Harre 1998).

Limits of Quantitative Research as a Starting Point

Beyond these general developments, the limitations of quantitative approaches have
always been taken as a starting point to give reasons why qualitative research should
be used. Traditionally, psychology and social sciences have taken the natural sciences
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and their exactness as a model, paying particular attention to developing quantitative
and standardized methods. Guiding principles ofresearch and of planning research
have been used for the following purposes: to clearly isolate causes and effects, to
properly operationalize theoretical relations, to measure and to quantify phenomena,
to create research designs allowing the generalization of findings, and to formu-
late general laws. For example, random samples of populations are selected in order
to make a survey representative of that population. General statements are made as
independently as possible about the concrete cases that have been studied. Observed
phenomena are classified on their frequency and distribution. In order to classify
causal relations and their validity as clearly as possible, the conditions under which
the phenomena and relations under study occur are controlled as far as possible.
Studies are designed in such a way that the researcher's (as well as the interviewer's,
observer's, and so on) influence can be excluded as far as possible. This should guar-
antee the objectivity ofthe study, whereby the subjective views of the researcher
as well as those of the individuals under study are largely eliminated. General
obligatory standards for carrying out and evaluating empirical social research have
been formulated. Procedures such as how to construct a questionnaire, how to
design an experiment, and how to statistically analyze data have become increasingly
refined.

For a long time, psychological research has almost exclusively used experimental
designs. These have produced vast quantities of data and results, which demonstrate
and test psychological relations of variables and the conditions under which they
are valid. For the reasons mentioned above, for a long period empirical social
research was mainly based on standardized surveys. The aim was to document and
analyze the frequency and distribution ofsocial phenomena in the population (e.g.,
certain attitudes). To a lesser extent, standards and procedures of quantitative
research have been fundamentally examined and analyzed in order to clarify the
research objects and questions they are appropriate to or not.

Negative results abound when the targets previously mentioned are balanced.
The ideals of objectivity are largely disenchanted; some time ago Weber (1919) pro-
claimed that science's task is the disenchantment of the world. Bonf and
Hartmann (1985) have stated the increasing disenchantment of the sciences—their
methods and their findings. In the case of the social sciences, the low degree of
applicability ofresults and the problems of connecting them to theory and societal
developments are taken as indicators of this disenchantment. Less widely than
expected—and above all in a very different way—have the findings of social
research found their way into political and everyday contexts. Utilization
research (Beck and Bonf8 1989) has demonstrated that scientific findings are not
carried over into political and institutional practices as much as expected. When
they are taken up, they are obviously reinterpreted and picked to pieces: "Science no
longer produces 'absolute truths," which can uncritically be adopted. It furnishes
limited offers for interpretation, which reach further than everyday theories but can
be used in practice comparatively flexibly" (1989, p. 31).
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It has also become clear that social science results are rarely perceived and used
in everyday life. In order to meet methodological standards, their investigations and
findings often remain too far removed from everyday questions and problems. On
the other hand, analyses of research practice have demonstrated that the (abstract)
ideals of objectivity formulated by methodologists can only be met in parts in con-
ducting concrete research. Despite all the methodological controls, influences from
interests, social and cultural backgrounds are difficult to avoid in research and its
findings. These factors influence the formulation ofresearch questions and hypothe-
ses as well as the interpretation of data and relations.

Finally, the disenchantment that BonfB and Hartmann discussed has conse-
quences for what kind ofknowledge the social sciences or psychology can strive for

and above all are able to produce:

On the condition of the disenchantment of ideals of objectivism, we
can no longer unreflectively start from the notion of objectively true
sentences. What remains is the possibility of statements which are
related to subjects and situations, and which a sociologically articulated
concept of knowledge would have to establish. (1985, p. 21)

To formulate such subject- and situation-related statements, which are empirically
well founded, is a goal which can be attained with qualitative research.

Essential Features of Qualitative Research

The central ideas guiding qualitative research are different from those in quantitative
research. The essential features of qualitative research (Box 2.1) are the correct
choice ofappropriate methods and theories; the recognition and analysis of different
perspectives; the researchers' reflections on their research as part of the process of
knowledge production; and the variety of approaches and methods.

Box 2.1 A Preliminary List of Qualitative Research Features

+ Appropriateness of methods and theories

+ Perspectives of the participants and their diversity

+ Reflexivity of the researcher and the research

+ Variety of approaches and methods in qualitative research
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Appropriateness of Methods and Theories

Scientific disciplines used defining methodological standards to distinguish themselves
from other disciplines. An example of such includes the use of experiments as the
method of psychology or of survey research as the key method of sociology. In this
process of establishing as a scientific discipline, the methods become the point ofref-
erence for checking the suitability of ideas and issues for empirical investigations.
This sometimes leads to suggestions to refrain from studying those phenomena to
which methods like experiment or surveys cannot be applied. Sometimes a clear
identification and isolation ofvariables is not possible, so that they cannot be framed
in an experimental design. Or, to keep away from phenomena which can be studied
only in very few cases, what makes it difficult to study them in a big enough sample
for a representative study, and for findings ready for generalization.

Of course it makes sense to reflect on whether a research question can be stud-
ied empirically or not (see Chapter 9). Most phenomena cannot be explained in
isolation, which is a result oftheir complexity in reality. Ifall empirical studies were
exclusively designed according to the model of clear cause-effect relations, all
complex objects would have to be excluded. Not to choose such objects is often
suggested for how to treat complex and rare phenomena in social research. A second
solution is to take contextual conditions into account in complex quantitative
research designs (e.g., multi-level analyses) and to understand complex models
empirically and statistically. The necessary methodological abstraction makes it
more difficult to reintroduce findings in the everyday situation under study. The
basic problem—the study can only show what the underlying model of reality
represents—is not solved in this way.

Lastly, designing methods open to the complexity of a study's subject is also a
way to study complex issues with qualitative research. Here, the object under study
is the determining factor for choosing a method and not the other way round.
Objects are not reduced to single variables, but represented in their entirety in
their everyday context. Therefore, the fields of study are not artificial situations in
the laboratory but the practices and. interactions of the subjects in everyday life.
Here, in particular, exceptional situations and persons are studied frequently (see
Chapter 11). In order to do justice to the diversity of everyday life, methods are
characterized by openness towards their objects, which is guaranteed in different
ways (see Chapters 13 through 21).

The goal ofyour research then is less to test what is already known (e.g., theories
already formulated in advance), but to discover and develop the new and to develop
empirically grounded theories. Also, the validity ofthe study is assessed with refer-
ence to the object under study and does not exclusively follow abstract academic
criteria of science as in quantitative research. Rather, qualitative research's central
criteria depend on whether findings are grounded in empirical material or whether
the methods are appropriately selected and applied, as well as the relevance of findings
and the reflexivity of proceedings (see Chapter 29).
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Perspectives of the Participants and Their Diversity

The example ofmental disorders allows us to explain another feature of qualitative
research. Epidemiological studies show the frequency of schizophrenia in the pop-
ulation and furthermore how its distribution varies: in lower social classes, serious
mental disorders like schizophrenia occur much more frequently than in higher
classes. Such a correlation was found by Hollingshead and Redlich (1958) in the
1950s and has been confirmed repeatedly since then. However, the direction ofthe
correlation could not be clarified. Do the conditions ofliving in a lower social class
promote the occurrence and outbreak of mental disorders? Or do people with
mental problems slide into the lower classes?

Moreover, these findings do not tell us anything about what it means to live with
mental illness. Neither is the subjective meaning of this illness (or of health) for
those directly concerned made clear, nor is the diversity ofperspectives on the illness
in their context grasped. What is the subjective meaning of schizophrenia for the
patient, and what is it for his or her relatives? How do the various people involved
deal with the disease in their day-to-day lives? What has led to the outbreak of'the
disease in the course of the patient's life, and what has made it a chronic disease?
How did earlier treatments influence the patient's life? Which ideas, goals, and rou-
tines guide the concrete handling ofthis case?

Qualitative research on a topic like mental illness concentrates on questions like
these. It demonstrates the variety ofperspectives (those ofthe patient, ofhis or her
relatives, of professionals) on the object and starts from the subjective and social
meanings related to it. Qualitative researchers study participants' knowledge and
practices. They analyze interactions about and ways ofdealing with mental illness in
a particular field. Interrelations are described in the concrete context ofthe case and
explained in relation to it. Qualitative research takes into account that viewpoints
and practices in the field are different because ofthe different subjective perspectives

and social backgrounds related to them.

Reflexivity of the Researcher and the Research
Unlike quantitative research, qualitative methods take the researcher's communication
with the field and its members as an explicit part ofknowledge instead of deeming
it an intervening variable. The subjectivity ofthe researcher and ofthose being studied
becomes part of the research process. Researchers' reflections on their actions and
observations in the field, their impressions, irritations, feelings, and so on, become
data in their own right, forming part of the interpretation, and are documented in

research diaries or context protocols (see Chapter 22).

Variety of Approaches and Methods
Qualitative research is not based on a unified theoretical and methodological concept.
Various theoretical approaches and their methods characterize the discussions and

the research practice. Subjective viewpoints are a first starting point. A second string
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of research studies the making and course of interactions, while a third seeks to
reconstruct the structures ofthe social field and the latent meaning ofpractices (see
Chapter 6 for more details). This variety of approaches results from different devel-
opmental lines in the history of qualitative research, which evolved partly in paral-

lel and partly in sequence.

A Brief History of Qualitative Research

Here only a briefand rather cursory overview ofthe history of qualitative research
is given. Psychology and social sciences in general have a long tradition of using
qualitative methods. In psychology, Wundt (1928) used methods of description and
verstehen in his folk psychology alongside the experimental methods ofhis general
psychology. Roughly at the same time, an argument between a more mono-
graphic conception of science, which was oriented towards induction and case
studies, and an empirical and statistical approach began in German sociology (Bonf
1982, p. 106). In American sociology, biographical methods, case studies, and
descriptive methods were central for a long time (until the 1940s). This can be
demonstrated by the importance of Thomas and Znaniecki's study The Polish
Peasant in Europe and America (1918-1920) and, more generally, with the influence
of the Chicago School in sociology.

During the further establishment of both sciences, however, increasingly "hard,"
experimental, standardizing, and quantifying approaches have asserted themselves
against "soft" understanding, open, and qualitative descriptive strategies. It was not until
the 1960s that in American sociology the critique of standardized, quantifying social
research became relevant again (Cicourel 1964; Glaser and Strauss 1967). This critique
was taken up in the 1970s in German discussions. Finally, this led to a renaissance of
qualitative research in the social sciences and also (with some delay) in psychology
(Banister,Burman,Parker,Taylor, and Tindall 1994;Willig and Stainton-Rogers 2007).
The developments and discussions in the United States and in Germany not only took

place at different times but also are marked by differing phases.

German-Speaking Areas
In Germany, Habermas (1967) first recognized that a "different" tradition and discussion
of research was developing in American sociology related to names like Goffinan,
Garfinkel, and Cicourel. After the translation of Cicourel's (1964) methodological
critique, a series ofanthologies imported contributions from the American discussions.
This has made basic texts on ethnomethodology or symbolic interactionism available
for German discussions.

From the same period, the model ofthe research process created by Glaser and

Strauss (1967) has attracted a lot of attention. Discussions are motivated by the aim
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to do more justice to the objects ofresearch than is possible in quantitative research,
as Hoffinann-Riem's (1980) claim for the "principle of openness" demonstrates.
Kleining (1982, p. 233) has argued that it is necessary to understand the object of
research as preliminary until the end ofthe research, because the object "will present
itself in its true colors only at the end." Also the discussions about a naturalistic
sociology (Schatzmann and Strauss 1973) and appropriate methods are determined
by a similar initially implicit and later also explicit assumption. To apply the principle of
openness and the rules that Kleining suggests (e.g., to postpone a theoretical formu-
lation of the research object) enables the researcher to avoid constituting the object
by the very methods used for studying it. Rather it becomes possible "to take every-
day life first and always again in the way it presents itselfin each case" (Grathoff1978;
quoted in Hoffmann-Riem 1980, p. 362, who ends her article with this quotation).

At the end ofthe 1970s, a broader and more original discussion began in Germany,
which no longer relied exclusively on the translation of American literature. This dis-
cussion deals with interviews, how to apply and how to analyze them, and with
methodological questions that have stimulated extensive research (see Flick, Kardorff,
and Steinke 2004a for a recent overview). The main question for this period was
whether these developments should be seen as a fashion, a trend, or a new beginning.

At the beginning ofthe 1980s, two original methods were crucial to the devel-
opment of qualitative research in Germany: the narrative interview by Schiitze
(1977; Rosenthal and Fischer-Rosenthal 2004; see here Chapter 14) and objective
hermeneutics by Oevermann, Allert, Konau, and Krambeck. (1979; see also
Reichertz 2004). Both methods were no longerjust an import of American devel-
opments as was the case in applying participant observation or interviews, with an
interview guide oriented towards the focused interview. Both methods have stim-
ulated extensive research practice (mainly in biographical research: for overviews see
Bertaux 1981; Rosenthal 2004). But the influence of these methodologies in the
general discussion of qualitative methods is at least as crucial as the results obtained
from them. In the middle ofthe 1980s, problems ofvalidity and the generalizability
of findings obtained with qualitative methods attracted broader attention. Related
questions of presentation and the transparency of results have been discussed. The
quantity and, above all, the unstructured nature ofthe data require the use of computers
in qualitative research too (Fielding and Lee 1991; Gibbs 2007; Kelle 1995, 2004;
Richards and Richards 1998;Weitzman and Miles 1995). Finally, the first textbooks
or introductions have been published on the background ofthe discussions in the
German-speaking area.

The United States

Denzin and Lincoln (2005b, pp. 14-20) refer to phases different from those just
described for the German-speaking area. They see "seven moments of qualitative
research," as follows. The traditional period ranges from the early twentieth century to
World War II. It is related to the research of Malinowski (1916) in ethnography and the
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Chicago School in sociology. During this period, qualitative research was interested in
the other—the foreign or the strange—and in its more or less objective description
and interpretation. For example, foreign cultures interested ethnography and a society's
outsiders interested sociology.

The modernist phase lasts until the 1970s and is marked by attempts to formalize
qualitative research. For this purpose, more and more textbooks were published in
the United States. The attitude of this kind of research is still alive in the tradition
of Glaser and Strauss (1967), Strauss (1987), and Strauss and Corbin (1990) as well
as in Miles and Huberman (1994).

Blurred genres (Geertz 1983) characterize the developments up to the mid 1980s.
Various theoretical models and understandings ofthe objects and methods stand side
by side, from which researchers can choose and compare "alternative paradigms,"
such as symbolic interactionism, ethnomethodology, phenomenology, semiotics, or
feminism (see also Guba 1990;Jacob 1987).

In the mid 1980s, the crisis of representation discussions in artificial intelligence
(Winograd and Flores 1986) and ethnography (Clifford and Marcus 1986) impact
qualitative research as a whole. This makes the process of displaying knowledge
and findings a substantial part of the research process. The process of displaying
knowledge and findings receives more attention as a part of the findings per se.
Qualitative research becomes a continuous process of constructing versions of
reality. The version people present in an interview does not necessarily corre-
spond to the version they would have formulated at the moment when the
reported event happened. It does not necessarily correspond to the version they
would have given to a different researcher with a different research question.
Researchers, who interpret the interview and present it as part of their findings,
produce a new version ofthe whole. Readers ofthe book, article, or report inter-
pret the researchers' version differently. This means that further versions of the
event emerge. Specific interests brought to the reading in each case play a central
part. In this context, the evaluation of research and findings becomes a central
topic in methodological discussions. This is connected with the question of
whether traditional criteria are still valid and, ifnot, which other standards should
be applied for assessing qualitative research.

The situation in the 1990s is seen by Denzin and Lincoln as the fifth moment:
narratives have replaced theories, or theories are read as narratives. But here we
learn about the end ofgrand narratives, as in postmodernism in general. The accent
is shifted towards theories and narratives that fit specific, delimited, local, historical
situations, and problems. The next stage (sixth moment) is characterized by post-
experimental writing, linking issues of qualitative research to democratic policies.
The seventh moment is characterized by further establishing qualitative research also
through various new journals. The future ofqualitative research, in particular in the
light of new backdrops due to evidence-base practice as the new criterion of
relevance for social science and to the new conservatism in the United States, is the
eighth moment in the development of qualitative research for Denzin and Lincoln.



TABLE 2.1

2 AN INTRODUCTION TO QUALITATIVE RESEARCH

Phases in the History of Qualitative Research

Germany

United States

Early studies (end of nineteenth and early twentieth
centuries)

Traditional period (1900 to 1945)

Phase of import (early 1970s)

Modernist phase (1945 to the 1970s)

Beginning of original discussions (late 1970s)

Blurred genres (until the mid 1980s)

Developing original methods (1970s and 1980s)

Crisis of representation (since the mid 1980s)

Consolidation and procedural questions (late 1980s
and 1990s)

Fifth moment (the 1990s)

Research practice (since the 1980s)

Sixth moment (post-experimental writing)

Establishing qualitative research (Journals, book
series, scientific societies—since the 1990s)

Seventh moment (establishing qualitative research
through successful journals, 2000 to 2004)

Eighth moment (the future and new challenges—
since 2005)

If we compare the two lines of development (Table 2.1) in Germany, we find
increasing methodological consolidation complemented by a concentration on
procedural questions in a growing research practice. In the United States, on the
other hand, recent developments are characterized by a trend to question the
apparent certainties provided by methods. The role ofpresentation in the research
process, the crisis of representation, and the relativity of what is presented have
been stressed, and this has made the attempts to formalize and canonize methods
(canonization) rather secondary. The "correct" application of procedures of inter-
viewing or interpretation counts less than the "practices and politics ofinterpreta-
tion" (Denzin 2000). Qualitative research therefore becomes—or is linked still
more strongly with—a specific attitude based on the researcher's openness and
reflexivity.

Qualitative Research at the End of Modernity

At the beginning ofthis chapter, some changes to the potential objects were mentioned
in order to show the relevance of qualitative research. Recent diagnoses in the sciences
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result in more reasons to turn to qualitative research. In his discussion ofthe "hidden
agenda ofmodernity" Toulmin (1990) explains in great detail why he believes modern
science is dysfunctional. He sees four tendencies for empirical social research in phi-
losophy and science as a way forward:

e the return to the oral traditions—carried out by empirical studies in philosophy,
linguistics, literature, and the social sciences by studying narratives, language, and
communication;

® the return to the particular—carried out by empirical studies with the aim "not
only to concentrate on abstract and universal questions but to treat again specific,
concrete problems which do not arise generally but occur in specific types of
situations" (1990, p. 190);

* the return to the local—studied by systems ofknowledge, practices, and experiences
in the context of those (local) traditions and ways ofliving in which they are
embedded, instead of assuming and attempting to test their universal validity;

e the return to the timely—placed problems to be studied and solutions to be
developed in their temporal or historical context and to describe them in this
context and explain them from it.

Qualitative research is oriented towards analyzing concrete cases in their temporal
and local particularity and starting from people's expressions and activities in their
local contexts. Therefore, qualitative research is in a position to design ways for
social sciences, psychology, and other fields to make concrete the tendencies that
Toulmin mentions, to transform them into research programs, and to maintain the
necessary flexibility towards their objects and tasks:

Like buildings on a human scale, our intellectual and social procedures
will do what we need in the years ahead, only if we take care to avoid
irrelevant or excessive stability, and keep them operating in ways that
are adaptable to unforeseen—or even unforeseeable—situations and
functions. (1990, p. 186)

Concrete suggestions and methods for realizing such programs of research will be
outlined in the following chapters.

+ Qualitative research has for several reasons a special relevance for contemporary
research in many fields.

(Continued)
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+ Quantitative methods and qualitative methods both have limitations to their research.

+ Qualitative research exhibits a variety of approaches.

+ There are common features among the different approaches in qualitative research. Also,
different schools and trends may be distinguished by their research perspectives.

Further Reading

Overviews of Qualitative Research

The first three references extend the short overview given here ofthe German and
American discussions, while Strauss s book represents the research attitude behind

this book and qualitative research in general:

Denzin, N. and Lincoln, Y.S. (eds.) (2005a) Handbook of Qualitative Research (2nd
edn). London: SAGE.

Flick, U. (ed.) (2007a) The SAGE Qualitative Research Kit (8 vols.) London: SAGE.

Flick, U., Kardorff, E.v., and Steinke, 1. (eds.) (2004) 4 Companion to Qualitative
Research. London: SAGE.

Strauss, A.L. (1987) Qualitative Analysis for Social Scientists. Cambridge: Cambridge
University Press.



Aty

v[
IRy
T,

et




24 AN INTRODUCTION TO QUALITATIVE RESEARCH

Relations of Qualitative and Quantitative Research

In many cases, qualitative methods were developed in the context of a critique of
quantitative methods and research strategies (e.g., Cicourel 1964). The debates about
the "right" understanding ofscience are not yet settled (see Becker 1996), but in both
domains a broad research practice has developed which speaks for itself, independent
of the fact that there is good and bad research on both sides. An indicator that quali-
tative research has become independent of quantitative research and ofold trench fights
against quantitative research is that Denzin and Lincoln (2005a) provide no extra
chapter about relations to quantitative research and their index lists few references to
quantitative research. However, the combination ofboth strategies has crystallized as a
perspective, which is discussed and practiced in various forms. The relations of quali-

tative and quantitative research are discussed and established on different levels:

e epistemology (and epistemological incompatibilities) and methodology;

+ research designs combining or integrating the use of qualitative and quantitative
data and/or methods;

» research methods that axe both qualitative and quantitative;

+ linking findings of qualitative and quantitative research;

* generalization of findings;

+ assessing the quality ofresearch—applying quantitative criteria to qualitative research

or vice versa.

Stressing the Incompatibilities

On the level of epistemology and methodology, discussions often center around the
different ways ofrelating qualitative and quantitative research. A first relation is to stress
the incompatibilities of qualitative and quantitative research in epistemological and
methodological principles (e.g., Becker 1996) or of goals and aims to pursue with
research in general. This is often linked to different theoretical positions like positivism
versus constructionism or post-positivism. Sometimes these incompatibilities are men-
tioned as different paradigms and both camps are seen as involved in paradigm wars
(e.g., Lincoln and Guba 1985).

Defining Fields of Application

One solution to this discussion aims to see the research strategies separately but side by
side, depending on the issue and the research question. The researcher who wants to know
something about subjective experience of a chronic mental illness should conduct bio-
graphic interviews with some patients and analyze them in great detail. The researcher
who wants to find out something about the frequency and distribution of'such diseases in
the population should run an epidemiological study on this topic. For the first question,
qualitative methods are appropriate, for the second quantitative methods are suitable; each

method refrains from entering the territory ofdie other.
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Dominance of Quantitative over Qualitative Research

This approach still dominates quantitative research textbooks and research practice.
This is the case, for example, where an exploratory study with open interviews precedes
the collection ofdata with questionnaires, but the first step and its results are only seen
as preliminary. Arguments such as using a representative sample are often used for sub-
stantiating the claim that only the quantitative data lead to results in the actual sense of
the word, whereas qualitative data play a more illustrative part. Statements in the open
interviews are then tested and "explained" by their confirmation and frequency in the

questionnaire data.

Superiority of Qualitative over Quantitative Research

This position is taken more seldom but more radically. Oevermann et al. (1979,
p. 352) for example stated that quantitative methods are only research economic
shortcuts ofthe data generating process, whereas only qualitative methods, partic-
ularly the objective hermeneutics Oevermann developed (see Chapter 25), are
able to provide the actual scientific explanations of facts. Kleining (1982) holds
that qualitative methods can live very well without the later use of quantitative
methods, whereas quantitative methods need qualitative methods for explaining
the relations they find. Cicourel (1981) sees qualitative methods as being espe-
cially appropriate in answering micro sociological questions and quantitative
methods for answering macro sociological questions. McKinlay (1995), how-
ever, makes it clear that in public health qualitative methods rather than quan-
titative methods lead to relevant results at the level of socio-political topics and
relations due to their complexity. Thus, reasons for the superiority of qualitative
research are found both on the level of the research program and at the level of

the appropriateness to the issue under study.

Linking Qualitative and Quantitative Research in
One Design

Qualitative and quantitative methods can link in the design ofone study in different

ways.

Integration of Qualitative and Quantitative Research
Miles and Huberman (1994, p. 41) outline four types ofdesigns for integrating both
approaches in one design as in Figure 3.1.

In the first design, both strategies are pursued in parallel. Continuous observation
of the field provides a basis on which, in a survey, the several waves are related or

from which these waves are derived and shaped in the second design. The third
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1. QUAL —— (continuous —————>
QUANT collection of both
sorts of data)
2. QUANT wave 1 wave 2 wave 3
QUAL continuous field research .

3. QUAL ———> QUANT ————— QUAL
(exploration) (questionnaire) {deepening and
assessing results)

4. QUANT ————— > QUAL ———— QUANT
{survey) (field study) (experiment)

FIGURE 3.1 Research Designs for the Integration of Qualitative and
Quantitative Research
Source: Adapted from Miles and Huberman (1994, p. 41)

combination begins with a qualitative method, a semi-structured interview that is
followed by a questionnaire study as an intermediate step before the results from
both steps are deepened and assessed in a second qualitative phase. In the fourth
design, a complementary field study adds more depth to the results ofa survey in
the first step and is followed by an experimental intervention in the field for test-
ing the results ofthe first two steps. (See Creswell 2003 or Patton 2002 for similar

suggestions of mixed designs.)

Sequencing Qualitative and Quantitative Research

Not necessarily focused on reducing one of the approaches to being inferior or
defining the other as the real research, a study may include qualitative and quan-
titative approaches in different phases of the research process. Barton and
Lazarsfeld (1955), for example, suggest using qualitative research for developing
hypotheses, which afterwards will be tested by quantitative approaches. In their
argumentation, they do not focus only on the limits of qualitative research (com-
pared to quantitative) but they explicitly see the strength of qualitative research in
the exploration of the phenomenon under study. Following this argumentation,

both areas ofresearch are located at different stages ofthe research process.

Triangulation of Qualitative and Quantitative Research

Triangulation (see Chapters 29,32) means combining several qualitative methods (see
Flick 1992, 2004a), but it also means combining qualitative and quantitative methods.
Here, the different methodological perspectives complement each other in the study of

an issue, and this is conceived as the complementary compensation ofthe weaknesses
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Data set

ualitati . . itati
Qualitative Triangulation Quantitative
research research

Single case

FIGURE 3.2 Levels of Triangulation of Qualitative and Quantitative
Research

and blind spots of each single method. The slowly establishing insight "that qualitative
and quantitative methods should be viewed as complementary rather than as rival
camps" (Jick 1983, p. 135) is the background ofsuch a conception. But the different
methods remain autonomous, operating side by side, and their meeting point is the issue
under study. And finally,none ofthe methods combined is seen as superior or prelimi-
nary. Whether or not the methods are used at the same time or one after the other is
less relevant compared to when they are seen as equal in their role in the project.
Some practical issues are linked to these combinations of different methods in the
design ofone study (e.g., on which level the triangulation is concretely applied). Two
alternatives can be distinguished. Triangulation of qualitative and quantitative
research can focus the single case. The same people are interviewed and fillin a ques-
tionnaire. Their answers in both are compared to each other, put together, and
referred to each other in the analysis. Sampling decisions are taken in two steps (see
Chapter 11). The same people are included in both parts ofthe study, but in a sec-
ond step, it has to be decided which participants ofthe survey study are selected for
the interviews. But a link can be established on the level ofthe data set as well. The
answers to the questionnaires are analyzed for their frequency and distribution across
the whole sample. Then the answers in the interviews are analyzed and compared,
and, for example, a typology is developed. Then the distribution ofthe questionnaire
answers and the typology are linked and compared (see Figure 3.2 and Flick 2007b).

Case Study 3.1 Cancer Patents' Relatives

| selected the following example, since the authors combined qualitative and quantita-
tive methods to study a currently relevant issue in the health area. Both authors work
in the area of rehabilitation.

Schonberger and Kardorff (2004) study the challenges, burdens, and achievements
of cancer patients' relatives in a combination of a questionnaire study with two waves

iy
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of surveys (189 and 148 relatives and 192 patients) and a number of case studies
(17, of which 7 are presented in more detail). The research questions for both parts
of the study are characterized as follows:

On the background of the existing research, we have focused on the experience
of burdens, on individual and partnership coping, on integration in networks, and
the evaluation of the services in the system of rehabilitation. The social scientific
hermeneutic part of the study aimed at discovering structure-theoretical
generalizations. (2004, p. 25)

In addition, the authors conducted 25 expert interviews in the hospitals involved
in the study and eight expert interviews in after-care institutions. The participants
for the case studies were selected from the sample for the survey. Criteria for
selecting a couple for a case study were: they shared a flat, the partner should not
suffer from a severe illness, and the ill partner should be in a rehabilitation clinic
or after-care center at the time of the first data collection (2004, p. 95).
Furthermore, contrasting cases to this sample were included: people living by
themselves, couples with both partners being ill, or cases in which the patient's
partner had died more than a year ago.

The quantitative data were first analyzed using several factor analyses and then in
relation to the research question. In the presentation of the questionnaire results, "a
link to the case studies is made, if their structural features match findings from the
questionnaire” (2004, p. 87) or, "if they show exceptions or a deviance." Al in all, the
authors highlight the gains of differentiation due to the combination of survey and case
studies:

Thus, the case studies not only allow for a differentiation and a deeper
understanding of the relatives' response patterns to the questionnaire. Their
special relevance is that analyzing them made it possible to discover the
links between subjective meaning making (in the iliness narratives) as well as
the decisions and coping strategies that were reported and the latent
meaning structures. Going beyond the psychological coping concepts, it
became clear that it were less the personality traits or single factors, which
make it easy or difficult to stabilize a critical life situation. Above all, the
structural moments and the learned capacities to integrate the situational
elements in one's own biography and in the one shared with the partner were
important, (p. 202)

This study can be seen as an example for combining qualitative and quantitative
methods (and data), in which both approaches were applied consequently and in their
own logic. They provide different aspects in the findings. The authors also show how
the case studies can add substantial dimensions to the questionnaire study.
Unfortunately, the authors do not refer to which findings from the questionnaires were
helpful for understanding the single cases or what the relevance of the quantitative
finding was for the qualitative results.
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Combining Qualitative and Quantitative Data

On the level of data, the combination may be oriented to transforming qualitative
data into quantitative data and vice versa. Here are a few examples.

Transformation of Qualitative Data into Quantitative Data
Repeatedly, there have been attempts to quantify statements of open or narrative
interviews. Observations can also be analyzed in terms of their frequency. The fre-
quencies in each category can be specified and compared. Several statistical meth-
ods for calculating such data are available. Hopf (1982) criticizes a tendency in
qualitative researchers to try to convince their audiences by an argumentation based
on a quantitative logic (e.g., "five ofseven interviewees have said ...";"the majority
of the answers focused ...") instead oflooking for a theoretically grounded inter-
pretation and presentation of findings. This can be seen as an implicit transforma-
tion of qualitative data into quasi-quantitative findings.

Transformation of Quantitative Data into Qualitative Data

The inverse transformation is normally more difficult. It is difficult to disclose each
answer's context on a questionnaire. If this task is attempted then it is achieved by
the explicit use ofadditional methods such as complementary interviews for a part
of the sample. Whereas analyzing the frequency of certain answers in interviews
may provide additional insights for these interviews, the additional explanation of
why certain patterns of answering can be found in large numbers in questionnaires
requires the collection and involvement of new sorts of data (e.g., interviews and
field observations).

Combining Qualitative and Quantitative Methods

There are only a few examples in which methodological procedures are constructed
that really integrate qualitative and quantitative strategies in one method. Many
questionnaires include open-ended or free text questions. This is, in some contexts,
already defined as qualitative research, although hardly any methodological princi-
ple of qualitative research is taken aboard with these questions. Again, this is not an
explicit combination ofboth forms ofresearch but an attempt to pick up a trend.

For the realm ofanalyzing qualitative data, Kuckartz (1995) describes a procedure
of first- and second-order coding in which dimensional analyses lead to the defini-
tion ofvariables and values, which can be used for a classification and quantification.
Roller, Mathes, and Eckert (1995) present a method called hermeneutic classificatory
content analysis, which integrates ideas and procedures of objective hermeneutics (see
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Chapter 25) into basically a quantitative content analysis. In a similar direction goes
the transfer of data analyzed with a program like ATLAS. Tiinto SPSS and statistical
analyses. In these attempts, the relation of classification and interpretation remains
rather unclear. To develop really integrated qualitative/quantitative methods of data
collection or data analysis remains an unsolved problem.

Linking Qualitative and Quantitative Results

More often combinations ofboth approaches are established by linking the results of
qualitative and quantitative research in the same project or different projects, one
after the other or at the same time. An example can be combining the results of a
survey and an interview study. This combination can be pursued with different aims:

* to obtain knowledge about the issue ofthe study which is broader than the sin-
gle approach provided; or
¢ to mutually validate the findings ofboth approaches.

Basically, three sorts ofoutcomes ofthis combination (see Kelle and Erzberger 2004)

may result:

1 qualitative and quantitative results converge, mutually confirm, and support the
same conclusions;

2 both results focus different aspects ofan issue (e.g., subjective meanings ofa specific
illness and its social distribution in the population), but are complementary to each
other and lead to a fuller picture;

3 qualitative and quantitative results are divergent or contradictory.

The outcomes are helpful ifthe interest in combining qualitative and quantitative
research has a focus to know more about the issue. The third case (and maybe the
second) needs a theoretical interpretation or explanation of the divergence and
contradictions. Combining both approaches in the third case (and maybe the second)
offers both valid findings and their limits. For a greater discussion on the problematic
notion of validation through different methodologies, consult the literature on
triangulation (see Chapter 29 and Flick 1992, 2007b).

Research Evaluation and Generalization

A common form of implicitly combining qualitative and quantitative research is
given when the research model of quantitative research (see Chapter 8) is applied
to qualitative research. For example, the question of sampling (see Chapter 11) is
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seen as basically a numeric problem, as in the following question, often asked by
students: "How many cases do I need to be able to make a scientific statement?"
Here a quantitative logic is applied to qualitative research.

Another implicit combination of qualitative and quantitative research is to apply the
quality criteria of one area to the other. Qualitative research is often criticized for not
meeting the quality standards of quantitative research (see Chapter 28), without taking
into account that these criteria do not fit qualitative research's principles and practices.
In the other direction, the same problem is given, but this is relatively seldom the case.

"With respect to the problem of generalization of qualitative research, you will find
quite often a third form of implicit combination of qualitative and quantitative
research. Then it is forgotten that to generalize findings ofa study based on a limited
number ofinterviews in a representative survey is just one form of generalization.
This numerical generalization is not necessarily the right one, as many qualitative
studies aim at developing new insights and theories. The more relevant question is
how to generalize qualitative findings on a solid theoretical background. It is less the
number of cases that are studied, but rather the quality of sampling decisions on
which the generalization depends. Relevant questions here are "which cases?" rather
than "how many?" and "what do the cases represent or what were they selected for?"
Thus, the question of generalization in qualitative research is less closely linked to

quantification than it is sometimes assumed.

Current Discussions about Qualitative and Quantitative
Research

In the last few years, you will find quite a lot of publications addressing the relations, the
combination, or the distinctiveness of qualitative research. Before we focus on the spe-
cial aspects of qualitative research and methods in the following chapters, I want to
give here a brief overview of'the qualitative-quantitative debates and versions of com-
bining both. This should help you to locate qualitative research in this broader field
and also to get a clearer picture ofthe strengths and features of qualitative research.
Bryman (1992) identifies 11 ways of integrating quantitative and qualitative
research. The logic of triangulation (1) means for him checking for examples of
qualitative against quantitative results. Qualitative research can support quantitative
research (2) and vice versa (3); both are combined in or provide a more general pic-
ture of the issue under study (4). Structural features are analyzed with quantitative
methods and processual aspects with qualitative approaches (5). The perspective of
the researchers drives quantitative approaches, while qualitative research emphasizes
the viewpoints ofthe subjective (6). According to Bryman, the problem of generality
(7) can be solved for qualitative research by adding quantitative findings, whereas
qualitative findings (8) may facilitate the interpretation of relationships between

variables in quantitative data sets. The relationship between micro and macro levels in
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a substantial area (9) can be clarified by combining qualitative and quantitative research,
which can be appropriate in different stages of'the research process (10). Finally, there
are hybrid forms (11) that use qualitative research in quasi-experimental designs (see
Bryman 1992, pp. 59-61).

Beyond that there are publications on the integration of qualitative and quantitative
methods about mixed methodologies (Tashakkori and Teddlie 2003a), but also
about triangulation of qualitative and quantitative methods (Kelle and Erzberger 2004;
Flick 2007b). The terms already show that different claims are made with these
approaches. Mixed-methodology approaches are interested in a pragmatic combination
of qualitative and quantitative research. This shall end the paradigm wars of earlier
times. The approach is declared to be "a third methodological movement" (Tashakkori
and Teddlie 2003b, p. ix). Quantitative research and methods are seen as the first, qual-
itative research as the second, movement. The goals ofa methodological discussion here
are to clarify the "nomenclature," questions of design and applications of mixed-
methodologies research, and of inferences in this context. From a methodological point
of'view, a paradigmatic foundation of mixed-methodologies research is the aim. Using
the concept ofparadigms in this context, however, shows that the authors start from
two closed approaches, which can be differentiated, combined, or rejected, without
reflecting the concrete methodological problems of combining them.

The claims for mixed-methodologies research are outlined as follows:

We proposed that a truly mixed approach methodology (a) would
incorporate multiple approaches in all stages of the study (i.e., problem
identification, data collection, data analysis, and final inferences) and
(b) would include a transformation of the data and their analysis
through another approach. (Tashakkori and Teddlie 2003b, p. xi)

These claims are very strong, especially ifyou take the transformation ofdata and
analyses (qualitative in quantitative and vice versa) into account (see below).

Appropriateness of the Methods as a Point of
Reference

The debate about qualitative and quantitative research, which was originally oriented
to epistemological and philosophical standpoints, has increasingly moved towards
questions of research practice such as the appropriateness of each approach. Wilson
(1982) states that for the relation of both methodological traditions: "qualitative and
quantitative approaches are complementary rather than competitive methods [and the]
use ofa particular method ... rather must be based on the nature ofthe actual research
problem at hand" (p. 501). Authors like McKinlay (1993,1995) and Baum (1995) argue
in a similar direction in the field of public health research. The suggestion is that rather
than fundamental considerations determining the decision for or against qualitative



QUALITATIVE AND QUANTITATIVE RESEARCH

or for or against quantitative methods, this decision should be determined by the
appropriateness ofthe method for the issue under study and the research questions.
Bauer and Gaskell (2000), for example, stress that it is more the degree of formal-
ization and standardization which distinguishes the two approaches than the jux-
taposition of words and numbers.

The problems in combining qualitative and quantitative research nevertheless have
not yet been solved in a satisfying way. Attempts to integrate both approaches often
end up in a one-after-the-other (with different preferences), a side-by-side (with var-
ious degrees ofindependence ofboth strategies), or a dominance (also with different
preferences) approach. The integration is often restricted to the level ofthe research
design—a combination of various methods with different degrees of interrelations
among them. However, the differences ofboth ways ofresearch concerning appro-
priate designs (see Chapter 8) and appropriate forms of assessing the procedures, data,
and results (see Chapter 28) continue to exist. The question ofhow to take these dif-
ferences into account in the combination ofboth strategies needs further discussion.

There are some guiding questions for assessing examples of combining qualitative
and quantitative research:

* Are both approaches given equal weight (in the plan ofthe project, in the relevance
ofthe results, and injudging the quality ofthe research, for example)?

* Are both approaches just applied separately or are they really related to each other? For
example, many studies use qualitative and quantitative methods rather independently,
and in the end, the integration ofboth parts refers to comparing the results ofboth.

*  What is the logical relation ofboth? Are they only sequenced, and how? Or are
they really integrated in a multi-methods design?

*  What are the criteria used for evaluating the research all in all? Is there a
domination of a traditional view of validation or are both forms of research
evaluated by appropriate criteria?

Answering these questions and taking their implications into account allows the
development of sensitive designs of using qualitative and quantitative research in a
pragmatic and reflexive way.

KEY POINTS

e The linking of qualitative and quantitative research is a topic that attracts much attention.

¢ The combination of qualitative and quantitative research occurs on different levels.

e In this context it is very important that the combination is treated not merely as an
issue of pragmatics, but also as an issue requiring reflection.

e The central point of reference is the appropriateness of the methods to the issue under

study.

33
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FurtherReading

Here are some pragmatic and thoughtful works about ways and problems in linking
both kinds of research:

Flick, U. (1992) "Triangulation Revisited: Strategy of or Alternative to Validation of
Qualitative Data,” Journalfor the Theory of Social Behavior, 22:175-197.

Flick, U. (2007b) Managing Quality in Qualitative Research (Book 8 of the SAGE
Qualitative Research Kit). London: SAGE.

Kelle, U. and Erzberger, C. (2004) "Quantitative and Qualitative Methods: No
Confrontation," in U. Flick, E.v. Kardorff, and 1. Steinke (eds.), 4 Companion to
Qualitative Research. London: SAGE. pp. 172-177.

Tashakkori, A. and Teddlie, Ch. (eds.) (2003) Handbook of Mixed Methods in Social &
Behavioral Research. Thousand Oaks, CA: SAGE.
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In many domains, research has become an issue of ethics. Questions ofhow to protect
the interests of those who are ready to take part in a study or scandals referring to
manipulated data have repeatedly drawn research ethics to the foreground. Codes
of ethics have been developed in several disciplines and in several countries for the
same discipline. Ethics committees have been established especially in medical
research, but also in other contexts. Sometimes, their focus is more generally on
protecting all participants in the research process. In some countries, it is more the
sensitivity of the research for vulnerable groups or for ethnic diversity, which is in
the focus of the ethics committee. In this chapter, I want to address some of the
problems linked with research ethics in qualitative research.

A Need for Ethics in Research and the Ethical
Dilemmas of Qualitative Research

In the wider public, a sensitivity for ethical issues in research is growing due to scan-
dals. The misuse of captives for research and experiments by doctors during the
Nazi period in Germany are particularly horrifying examples, which led to the
development of ethical codes for research. Past and recent cases of research fraud
have led the German research councils to develop rules of good practice, which
have to be accepted and enacted by every university or institute applying for
research funding. The growing sensitivity for ethical issues in research over the years
has led to the formulation ofa large number of codes of ethics and the establish-
ment of ethics committees in many areas.

As often in ethics, the tension is between formulating general rules (as in codes
of ethics, for example) and establishing institutions of control (like ethics commit-
tees, for example) and the taking into account ofprinciples in day-to-day practices
in the field and in the process ofresearch. As we will see, ethics here, as well as in
other contexts, is often difficult to put into clear-cut solutions and clarifications.
Rather, researchers face ethical issues in every stage ofthe research process.

Codes of Ethics—An Answer to All Questions?

Codes of ethics are formulated to regulate the relations ofresearchers to the people
and fields they intend to study. Principles ofresearch ethics ask that researchers avoid
harming participants involved in the process by respecting and taking into account their
needs and interests. Here are a few examples of codes of ethics found on the Internet:

* The British Psychological Society (BPS) has published a Code of Conduct,
Ethical Principles, and Guidelines (www.bps.org.uk/the-society/ethics-rules-
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* The British Sociological Association (BSA) has formulated a Statement of
Ethical Practice (www.britsoc.co.uk).

*  The American Sociological Association (ASA) refers to its Code of Ethics (www.
asanet.org/members/ecoderev.html).

* The Social Research Association (SRA) has formulated Ethical Guidelines
(www. The-sra.org.uk/Ethicals.htm).

* The German Sociological Association (GSA) has developed a Code of Ethics
(www.soziologie.de/index_english.htm).

These codes ofethics require that research should be based on informed consent
(i.e., the study's participants have agreed to partake on the basis ofinformation given
to them by the researchers). They also require that the research should avoid harming
the participants, including not invading their privacy and not deceiving them about
the research's aims.

Murphy and Dingwall speak of"ethical theory" in this context, which they see
linked to four issues:

Non-maleficence - researchers should aveid harming participants.

Beneficence - research on human subjects should produce some positive
and identifiable benefit rather than simply be carried out for its own sake.

Autonomy or self-determination - research participants' values and deci-
sions should be respected.

Justice - all people should be treated equally. (2001, p. 339)

For example, in the code of ethics of the GSA, the need to reduce the risk to
participants ofhaving any damage or disadvantage is formulated:

Persons, who are observed, questioned or who are involved in some
other way in investigations, for example in connection with the
analysis of personal documents, shall not be subject to any disadvan-
tages or dangers as a result of the research. All risks that exceed what
is normal in everyday life must be explained to the parties concerned.
The anonymity of interviewees or informants must be protected.
(Ethik-Kodex 1993: I B5)

The principles of informed consent and of voluntary participation in studies are

fixed as follows:

A general rule for participation in sociological investigations is that it is
voluntary and that it takes place on the basis of the fullest possible infor-
mation about the goals and methods of the particular piece of research.
The principle of informed consent cannot always be applied in practice,
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of the research in an unjustifiable way. In such cases an attempt must be
made to use other possible modes of informed consent. (Ethik-Kodex
1993: 1 B2)

At the level of abstraction given in such general rules, Murphy and Dingwall see a
consensus in the application ofthe ethical principles. They see the problems rather on
the level ofthe research practice. From their background ofethnographic research (see
Chapter 17), Murphy and Dingwall identify two major problems mentioned in the
literature about experiences with such codes and principles in the research practice:

First, ethical codes that are not method-sensitive may constrain
research unnecessarily and inappropriately. Secondly, and just as
importantly, the ritualistic observation of these codes may not give real
protection to research participants but actually increase the risk of harm
by blunting ethnographers' sensitivities to the method-specific issues
which do arise. (2001, p. 340)

As these authors show in many examples, a strict orientation in general rules of
research ethics is difficult in areas like ethnographic research and does not necessarily
solve the ethical dilemmas in this field. If a number of homeless adolescents are
observed for their health behavior in their everyday life in public places (see Flick
and Rohnsch 2007), you will repeatedly come into situations in which they meet
other adolescents briefly and by chance and communicate with them. For those
adolescents, who are in the focus ofthe study, it is possible to obtain their informed
consent about taking part in the research. For the other adolescents, who pass by
occasionally, it will be impossible to obtain this consent. Maybe trying to obtain this
consent even destroys the situation of observation. The principle ofinformed consent,
which is basic to all codes of ethics, can only be applied in a limited way in this
example. It shows how ethic codices as a solution for ethical problems find their
limitations in the field during ethnography. Other authors discuss in detail the special
ethical problems in action research (Williamson and Prosser 2002), in qualitative
online research (see Chapter 20 and Mann and Stewart 2000, Ch. 3), or in feminist
research (Mauthner, Birch, Jessop, and Miller 2002).

Case Study 4.1  Covert Observation of Homosexual Practices

In the 1960s, Humphreys (1975) conducted an observational study of the sexual
behavior of homosexuals. This study led to a debate on the ethical problems of obser-
vations in this and comparable fields which continued for a long time, because it made
visible the dilemmas of non-participant observation (see Chapter 17).

Humphreys observed in public toilets, which were meeting places in the homosexual
subculture. As homosexuality was still illegal at that time, toilets offered one of the few
possibilities for clandestine meetings. This study is an example of observation without
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participation, because Humphreys conducted his observation explicitly from the
position of sociological voyeur, not as a member of the observed events and not
accepted as an observer. In order to do this Humphreys took the role of somebody
(the "watch queen") whose job it was to ensure that no strangers approached the
events. In this role, he could observe all that was happening without being perceived
as interfering and without having to take part in the events:

Outwardly | took on the role of a voyeur, a role which is excellently suitable for
sociologists and which is the only role of a watchdog, which is not of a manifest
sexual nature.... In the role of the watch-queen-voyeur, | could freely move in the
room, walk from window to window and observe everything without my subjects
becoming suspicious and without disturbing the activities in any other way.
(Humphreys 1973, p. 258)

After covertly observing the practices in the field, Humphreys then went on by col-
lecting participants' car license numbers and using this information to obtain their
name and address. He used this information to invite a sample of these members to
take part in an interview survey.

Humphreys used unethical strategies to disclose participants' personal information
in what was originally an anonymous event. At the same time, he did a lot to keep his
own identity and role as a researcher concealed by conducting covert observation
in his watch-queen role. Each part of this is unethical in itself—keeping the research
participants uninformed about the research and lifting the privacy and secrecy of the
participants.

The ethical dilemmas of observation are described here in three respects.
Researchers must find a way into the field of interest. They want to observe in a way
that influences the flow of events as little as possible; and in sanctioned, forbidden,
criminal, or dangerous activities in particular, the problem arises of how to observe
them without the researcher becoming an accomplice. Therefore, this example was
and still is discussed with some emphasis in the context of research ethics. This
example is prominent in particular for the ethical issues linked to it and which can be
demonstrated with it. But at the same time, it shows the dilemmas of finding and
taking a role in observation.

Ethics Committees—A Solution?

Ethics committees have been established in many areas. In order to ensure ethi-
cal standards, the committees examine the research design and methods before they
can be applied. In these fields, good ethical practice in research is then based on two
conditions: that the researchers will conduct their research in accordance with eth-
ical codes and that research proposals have been reviewed by ethics committees for
their ethical soundness. Reviews of ethical soundness will focus on three aspects
(see Allmark 2002, p. 9): scientific quality, the welfare ofparticipants, and respect for

the dignity and rights ofparticipants.
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Scientific Quality

According to this, any research which is only duplicating existing research, or which
does not have the quality to contribute new knowledge to the existing knowledge,
can be seen as unethical (see e.g., Department of Health 2001).

In such a notion, there is already a source for conflict. Forjudging the quality of
research, the members ofthe ethics committee should have the necessary knowledge
for assessing a research proposal on a methodological level. This often means the
members ofthe committees should be researchers themselves or at least some of the
members. Ifyou talk for a while with researchers about their experiences with ethics
committees and with proposals submitted to them, you will come across many stories
about how a research proposal was rejected because the members did not understand
its premise. Or because they had a methodological background different from that of
the applicant or that they simply disliked the research and rejected it for scientific
rather than ethical reasons.

These stories show a problem with ethics committees; there are a variety ofrea-
sons why a committee may decide to reject or block a research proposal, not always
based on ethical reasons.

Welfare of Participants

Welfare in this context is often linked to weighing the risks (for the participants)
against the benefits (ofnew knowledge and insights about a problem or of finding
a new solution to an existing problem). Again, we find a dilemma here—weighing
the risks and benefits is often rather relative than absolute and clear.

Dignity and Rights of the Participants

Dignity and rights ofthe participants are linked to consent given by the participant, to
sufficient and adequate information provided as a basis for giving that consent, and that
the consent is given voluntarily (Allmark 2002, p. 13). Beyond this researchers need to
guarantee participants' confidentiality, which means that the information about them
is only used in a way which makes it impossible for other persons to identify the par-
ticipants or for any institution to use it against the interest ofthe participant.

The ethics committees review and canonize these general principles (for a detailed
discussion ofsuch principles see Hopf2004b and Murphy and Dingwall 2001). I will
discuss in the next section why these principles are not necessarily a clear-cut answer
to ethical questions but more an orientation about' how to act ethically in the
research process, especially in qualitative research.

How to Act Ethically in Your Qualitative Research

Northway (2002, p. 3) outlines the overall ethical involvement of any research:
"However, all aspects ofthe research process, from deciding upon the topic through
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to identifying a sample, conducting the research and disseminating the findings,
have ethical implications."You will be confronted with ethical issues at every step
of the research. The way you enter a field and address and select your participants
raises the issue ofhow you inform your participants and whom you inform about
your research, its purposes, and your expectations.

Informed Consent

When we take the principle of informed consent as a precondition for participa-

tion, you will find some criteria in the literature:

* The consent should be given by someone competent to do so;
* The person giving the consent should be adequately informed;
* The consent is given voluntarily. (Allmark 2002, p. 13)

This should not be too difficult to realize if you, for example, want to interview
middle-class, middle-aged people with a similar educational level as your researchers
have. Then you can inform them, and they may reflect and decide to consent or not.
But what ifyou want to study people who are not (seen as) competent to understand
and decide, say younger children (as in the case of Allmark 2002) or very old people
with dementia or people with mental health problems? These people are referred to
in this context as a vulnerable population. Then you may ask another person to
give you the consent as a substitute—children's parents, family members, or responsi-
ble medical personnel in the case ofan elderly or ill person. Does this meet the cri-
terion ofinformed consent? You could easily find other examples in which you have
to decide how far you can deviate from the general principle without ignoring it.

Avoiding Harm for Participants in Collecting Data

Collecting your data may confront you with another ethical problem. Ifyou are inter-
ested in how people live and cope with a chronic illness, for example, the planned
interview questions may confront people with the severity of the illness or the lack
of prospects in their future life. This may in some cases produce an internal crisis for
these people. Is it ethically correct to take this risk for the sake ofyourresearch?

Doing Justice to Participants in Analyzing Data

In analyzing and writing about your data, you will come to certainjudgments (e.g.,
a specific person can be allocated to specific coping behaviors while other persons
are allocated other types of coping skills). If your participants read this result, they
may find it embarrassing to be compared (and equated) to other people and they
may also see themselves in a different way. Beyond such discrepancies in classifying
oneself and being classified, "doing justice to participants in analyzing data" means
that interpretations are really grounded in the data (e.g., interview statements). Also
they should not include judgments on a personal level and should make the partic-
ipants subject to a diagnostic assessment (of their personality, for example).
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Confidentiality in Writing about Your Research

The issue of confidentiality or anonymity may become problematic when you do
research with several members of a specific setting. When you interview several
people in the same company, or several members of a family, the need for confi-
dentiality is not just in relation to a public outside this setting. Readers of your
report should not be able to identify which company or which persons took part
in your research. For this purpose, encrypt the specific details (names, addresses,
company names, etc.), to protect identities. Try to guarantee that colleagues cannot
identify participants from information about the study. For example, when inter-
viewing children, you may often find that parents want to know what their children
said in the interview. To avoid this problem, you should inform the parents right at
the beginning of your research that this is not possible (see Allmark 2002, p. 17).
Finally, it is very important that you store your data (i.e., recordings and transcripts)
in a safe, completely secure container, so that no one will be able to access these
data who is not meant to (see Liiders 2004b).

The Problems of Context in Qualitative Data and Research
Generally, the data of qualitative research produce more context information about
a single participant than quantitative research. Usually it is impossible to identify a
participant from a survey and the statistical/numerical data published across
numerous cases. When you study a single case or a limited number of cases in well-
defined fields and use excerpts from life histories in your publication, it is much
easier to identify the "real" person from the contextual information included in
such a quotation.

Case Study 4.2 Interaction as an Ethically Sensitive Subject of Research

This example will show that also a specific research topic can require a specific ethical
sensitiveness. Maijalla, Astedt-Kurki, and Paavilainen (2002) completed a study using
grounded theory (see Chapters 8 and 31) with families. They studied the interaction
between the caregiver and a family expecting a child with an abnormality. The families
involved in the study were in a situation of crisis after receiving the information that
their child might be born with a malformation or might not survive.

Doing research with families in such a situation first of all comes with the ethical
dilemma whether it is justified to additionally confront them with their situation by
asking questions about it. Thus, participation in the study may cause some harm for
the family or single members.

The authors did interviews with parents from 18 families in that situation and with
22 caregivers who interacted with these families. The interviews were tape recorded
and due to ethical reasons, there was no videotaping used for documenting the data.
Potential participants received a letter stating the study's intentions and modalities of
confidentiality.
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As this research was carried out in the context of nursing research, an ethical issue was
how to separate the roles of researcher and caregiver. It had to be clarified that the purpose
of the interview was to collect data, not to work with the participants on the situation and the
ways of coping with it. However, it was necessary to keep an eye on the participants' well-
being during and after the interview, as the issue produced a distressing situation. Thus, the
role of the caregiver became part of the arrangement again in some cases.

Researchers gave justice to the participants' viewpoints during the analysis period. To
support this, each researcher wrote a research diary, and research supervision was
given. The transcription of the interviews was done by a professional "who signed a
written commitment to secrecy and who was experienced in dealing with confidential
data" (2002, p. 30). In reporting their findings, the authors took care that the formulations
were general enough to protect the anonymity of their informants (2002, p. 31).

This example showed how during the different stages of the research process
ethical issues came up and also how the authors tried to cope with them. Maybe the
problems were more urgent here as the families were in a crisis and became part of
this study due to this crisis. But most of the ethical issues can be transferred to other
issues of qualitative research.

Qualitative Research Ethics—Necessary for
Better Research

Qualitative research is often planned as very open and adapted to what happens in
the field. Methods here are less canonized than in quantitative research. This makes
reviews by ethics committees more difficult as it is, for example, difficult to foresee
what sorts of data will be collected in an ethnographic study. It also makes it some-
times difficult to ask for the consent of those being researched when observations
are done in open spaces like marketplaces, train stations, and the like.

The openness sometimes leads to a rather comprehensive approach in data col-
lection ("Please tell me the story ofyour life and everything that may be important
for my research...") instead of a clearly focused (and limited) set of questions or
things to observe. Therefore, it may be helpful to reflect about a rather economic
approach to the field, which means only to collect those data and aspects that are
really necessary to answer the research question.

Research ethics is an important issue in planning and doing your research. It is
often not possible to find easy and very general solutions to the problems and
dilemmas. It has a lot to do with reflection and sensitiveness. Thinking about ethi-
cal dilemmas, however, should not prevent you from doing your research, but
should help you do it in a more reflective way and to take your participants' per-
spective on a different level. Try to consider the participants' role and think from
their perspective how would it be for you to do what you expect them to do in
your research. This may be a good starting point for reflecting on the ethical issues
linked to your specific research.
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Finding solutions to ethical dilemmas is essential to legitimate research.

In qualitative research, ethical dilemmas are sometimes more difficult to solve than in
quantitative research.

Codes of ethics regulate the treatment of ethical issues generally. Ethics committees
can be important in assessing research proposals and the rights and interests of the
participants.

The dynamics of ethical dilemmas reveal themselves in the field and in the contact with
persons or institutions.

Many ethical dilemmas arise from the need to weigh the research interest (better
knowledge, new solutions for existing problems, and the like) against the interest of
participants (confidentiality, avoidance of any harm, and the like).

Further Reading

The following two texts give a good overview ofthe discussion of ethical issues for
qualitative research:

Hopf, C. (2004b) "Research Ethics and Qualitative Research," in U. Flick, E.v. Kardorff,
and L. Steinke (eds.), 4 Companion to Qualitative Research. London: SAGE. pp. 334—339.

Murphy, E. and Dingwall, R. (2001) "The Ethics of Ethnography," in P. Atkinson, A.
Coffey, S. Delamont, J. Lofland, and L. Lofland (eds.), Handbook of Ethnography.
London: SAGE. pp. 339-351.



In Part 1, we looked for a framework for doing qualitative research or a qualitative study.
As we saw in Chapter 2, qualitative research is centrally concerned with the production
and analysis of texts, such as transcripts of interviews or field notes and other analytic
materials. | will turn now to the first part of the overall joumney of a qualitative research pro-
ject. We will start this with the stage leading us from theory to text before going back from
text to theory (Part 6).

Here, | will first address the ways of using theories in qualitative research. This is in order
to dispel the prejudice that qualitative researchers should stay away from reading the
existing body of research literature and from reading the methodology literature and the-
ories about the research topic (Chapter 5).

| will then discuss the major theoretical positions underpinning qualitative research. These
theoretical positions can be seen as the background theories of qualitative research.
Each of them contains assumptions about the nature of realities, how to address an issue

conceptually, and how to plan research (Chapter 6). In this chapter, we will also address
two influential discussions in qualitative research. The first concems positivism and con-
structivism as a basic epistemological assumption; the second focuses on the impact of
feminist positions on qualitative research in general.

The first discussion will be developed a little more in the final chapter of this part (Chapter
7). Here, | will discuss the epistemological background of using text in qualitative research
and address the basic processes in constructing and understanding texts. This part as a
whole sets the epistemological and theoretical ground for the more practical parts of the
book in which you will leam more about how to do qualitative research.
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How and When to Use the Literature

Sometimes one encounters the idea that qualitative research does not need to start
from a review ofthe existing literature or should even avoid that step at the begin-
ning. This view stems from the fact that qualitative research is closely linked to the
idea of discovering new fields and exploring areas that are new to the world ofsci-
ence and to research. Thus most textbooks in qualitative research do not include a
chapter dedicated to the use ofthe existing literature when making a study.

However, it is rather naive to think there are still new fields to explore, where
nothing ever has been published before. This may have been the case at the begin-
ning of qualitative research, when an anthropologist sailed offto explore uncharted
islands. Maybe this was the case when social research (as a systematic enterprise)
started to do the first studies among immigrant subcultures. But at the start of the
twenty-first century, after more than a century of social research and decades of
rediscovering qualitative research, you will have more and more trouble finding a
completely undiscovered field. Not everything has been researched, but almost every-
thing you want to research will probably connect with an existing, neighboring field.

The lack in textbooks of chapters devoted to the use of the literature may stem
from a very early statement about grounded theory research. In their introduction to
the Discovery of Grounded Theory Glaser and Strauss (1967) suggested (see Chapter 8)
that the researchers should start collecting and analyzing data without looking for
the existing literature in the field. Tabula rasa was the mantra, which was often used
later on as an argument against scientific claims linked to qualitative research. Strauss
revised this standpoint a long time ago, but this notion is still present in many
images of qualitative research.

In this chapter, I will suggest that you should use several forms ofliterature in a

qualitative study, including:

+ theoretical literature about the topic ofyour study;

* empirical literature about earlier research in the field of your study or similar
fields;

* methodological literature about how to do your research and how to use the
methods you chose;

+ theoretical and empirical literature to contextualize, compare, and generalize

your findings.

How to Use the Theoretical Literature about the Topic
of Your Study

As in any other area ofresearch, you should familiarize yourselfwith the literature

in your field. What are the existing writings about the social situation in a field in
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which you want to do interviews or observations? What is known about the
people that you want to interview, for example? If you want to do a study with
cancer patients, this does not mean so much about what is known about the (con-
crete) persons that you want to interview. Rather, what is known about people liv-
ing in a similar situation; what is a regular career for persons with that specific
cancer; how often does it occur; and so on? Are there any explanatory models
about the causes and consequences of this specific disease?

In a quantitative study, you would take the existing literature about the issue of
your study, derive hypotheses from it, and then test those hypotheses. In qualitative
research, however, you would not do this. Instead, you use insights and information
coming from the existing literature as context knowledge, which you use to see
statements and observations in your research in their context. Or you use it to
understand the differences in your study before and after its initial discovery process.
Reviewing the theoretical literature in your area ofresearch should help you answer
questions such as:

* What is already known about this issue in particular, or the area in general?

*  Which theories are used and discussed in this area?

*  What concepts are used or disputed about?

*  What are the theoretical or methodological debates or controversies in this field?
*  What are still open questions?

*  What has not yet been studied?

When Glaser and Strauss wrote their book in the 1960s, there was wide-
spread dissatisfaction with the development of theory in the social sciences.
Social scientists wanted to find overall grand theories, like the systems theories
ofTalcott Parsons (e.g., Parsons and Shils 1951), which were originally meant
to explain more or less everything, but ended up explaining almost nothing on
the level of everyday phenomena. In this situation, a need for theories closer
to mundane or practically relevant issues arose, which should be answered by
the empirically, based theories developed in the research of grounded theory
researchers.

Now the situation is quite different. The era of the overall grand theories has
ended, and there is a wide variety of models and explanatory approaches for
detailed problems. The trend is more towards diversification than to unification and
a lot of these rather limited theories and models might be helpful for analyzing
empirical material in related areas.

The Use of Theories

Let us take an example to illustrate this. For example, you want to study the social

representations of skin cancer in middle-class women in a certain part of the
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United Kingdom. In the context of'such a research question, we can distinguish
different forms of relevant theories. First, there are theories explaining the issue
under study (take for instance medical or psychological theories of skin cancer in
our example). They may inform you about the state ofthe art of scientific knowl-
edge and about the forms of skin cancer and their reoccurrences. These theories
may also inform you about possible reasons for such a disease, about ways of treat-
ing it, and finally about ways of dealing with it (e.g., treatment, coping, the likeli-
hood ofsuccess oftreatments, and so on).

This forms a part ofthe theoretical context that you should read the literature
about. When your focus is especially on people and this disease in the United
Kingdom, it might be interesting, again, to know how the issue ofskin cancer is
specifically relevant in the United Kingdom. So, you might try to find press cov-
erage ofthis disease, the normal or special distribution and frequency of the dis-
ease in this country, and so on. To find this information, you will read the
theoretical literature. The theories subject to this literature are called substantive
theories.

The second form of theory that is relevant for your research in this example
is the theory of social representation (see also Chapter 6). It gives you an idea
that there are different forms ofknowledge among lay people in different groups.
It also provides you with ideas about how such knowledge is developed, trans-
formed, and transmitted. This will give you a theoretical framework for concep-
tualizing your study.

When you focus in your study on the middle class, you probably start from a
notion ofsocial classes, social inequality, and the distribution ofprivileges and dis-
advantages in society. This is again a background theory for conceiving your study.
When you focus on women as the target group ofyour study, you may also have a
gender focus in your study, starting from the idea of gender differences in experi-
ence, ways ofliving, or knowing. Maybe you have an explicitly feminist perspective
in your study (see also Chapter 6). Call these theories context theories for your
research.

Finally, you may decide to use a specific methodology, say episodic inter-
views (see Chapter 14), to show how social representations have developed
along the life course of your interviewees. This method comes with a specific
theoretical conception of the issues that can be studied with it. This theory
focuses, for example, on biographical information: what is a normal biography;
what makes an individual life course a deviation or a special case? It also starts
from an assumption about how memory is organized. Conceptual or semantic
and biographical or episodic memory and knowledge are distinguished (see
Chapter 14 for details). This method comes with a lot of theoretical knowledge
about how to design the situation of data collection so that the data are as rich
as possible and so on. Here again, theory, which will be helpful to know, becomes

relevant.
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How to Use the Empirical Literature about Earlier
Research in the Same Field or Similar Fields

Before you start your own empirical research, it might be helpful to find out whether
there has been any other research in that or a similar area. You should systematically
search for other studies in your field. They can be fruitful in inspiring you—what to
do in your own research, how to design your research, what to ask in an interview, and
so on. If the research is a good example, you can use it as orientation ofhow to do
your own research; ifit is a bad example, you can use it as orientation for how not to
proceed or which mistakes to avoid. But mainly, you should read the empirical literature
to see how other people in your area work, what has been studied, what has been
focused on, and what has been left out. Ifit is an area where much research is going

on, it might be helpful to know on which level the research concentrates and its results.

Reviewing the empirical literature in your area of research should help you to

answer such questions as:

¢ What are the methodological traditions or controversies here?
* Arethere any contradictoryresults and findings whichyoucouldtakeasa
starting point?

In a similar way, Strauss and Corbin (1998, pp. 49-52) list several ways of using
the literature:

1 Concepts from the literature can be a source for making comparisons in data
you have collected.

2 To be familiar with the relevant literature can enhance sensitivity to subtle
nuances in data.

3 Published descriptive materials can give accurate descriptions ofreality helpful
for understanding your own material.

4 Existing philosophical and theoretical knowledge can inspire you and give you
an orientation in the field and material.

5 The literature can be a secondary source ofdata—~for example, quotations from
interviews in articles may complement your own materials.

6 The literature can be used beforehand to formulate questions that help you as
a springboard in early interviews and observations.
The literature may stimulate questions while you analyze your material.
Areas for theoretical sampling (see Chapter 11) can be suggested by the literature.

9 The literature can be used for confirming findings or can be overcome by your

findings.

These nine points refer to publications from scientific writing, research, and method-

ology (called the technical literature by Strauss and Corbin). Non-technical literature,
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like letters, biographies, and all sorts of documents (see Chapter 20), can be used as primary
data in their own right or for supplementing other forms of data (like interviews).

How to Use the Methodological Literature

Before you decide to use a specific method for your study, I suggest that you read the
relevant methodological literature. Ifyou want to use focus groups (see Chapter 15)
in a qualitative study, familiarize yourselfwith a detailed overview ofthe current state
of qualitative research. You can obtain this overview by reading a textbook or an intro-
duction to the field. Also look through some ofthe relevant journals and see what has
been published there in the last couple ofyears. Then you should identify the relevant
publications about your method of choice by reading a special book, some chapters
about it, and prior research examples using this method. The first step will allow you
to take your decision for a specific method in the context of existing alternatives and
ofknowledge about them. The second step will prepare you for the more technical
steps ofplanning to use the method and to avoid problems and mistakes mentioned in
the literature. Both will help you give a detailed and concise account of why and how
you used your method in your study, when you write your report later on, and so on.

Reviewing the methodological literature in your area of research should help
you to answer such questions as:

*  What are the methodological traditions, alternatives, or controversies here?
* Are there any contradictory ways of using the methods, which you could take

as a starting point?

For example, ifyou decide to use a grounded theory approach (see Chapters 8,23,
and 31) for your research, it may be helpful to read about the two versions developed
by Strauss and Corbin (1998) and Glaser (1992). If you want to use discourse
analysis, it may be necessary to read about the different versions (e.g., Parker 2004,
Potter and Wetherall 1998, or Willig 2003; see Chapter 24) to see the distinctions,
alternatives, and strengths or weaknesses of one approach over the other.

In reading and writing about your method, a review of the methodological lit-
erature in that area will help you and the readers ofyour research report to see your
approach and findings in a wider context.

How to Use the Literature When Writing about Your Study

As may be appreciated from the above list suggested by Strauss and Corbin and
from the discussion earlier in this chapter, it is important to use the literature
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during the writing of your study (see Chapter 30). Here, the existing literature
becomes relevant for grounding your argumentation, for showing that your findings
are in concordance with the existing research, that your findings go beyond or
contradict existing research.

In more extensive reports—or a thesis, for example—there should be a literature
review. Hart gives a concise definition about a literature reviews contents:

The selection of available documents (both published and unpublished)
on the topic, which contain information, ideas, data, and evidence
written from a particular standpoint to fulfill certain aims or express
certain views on the nature ofthe topic and how it is to be investigated,
and the effective evaluation of these documents in relation to the
research being proposed. (1998, p. 13)

You should demonstrate in the way you present the literature used in your study
that you did a skilful search into the existing literature. Also it should be evident that
you have a good command ofthe subject area and that you understand the issues,
the methods you use, the state ofthe art ofresearch in your field, and so on.

How and Where to Find the Literature

In general, the question of where to search for relevant literature will depend on
the topic ofyour study. Ifyou want to find out whether your usual library holds
the literature you are looking for, you can simply go to the library and check the
catalogue. This can be time consuming and frustrating ifthe book is not in stock.
If you find out which library holds the book (or journal) you are looking for,
you can try to obtain Internet access to the library's OPAC. Therefore, you
should go to the home page of one or more libraries, or. use a link to several
libraries at the same time. Examples are copac.ac.uk for 24 ofthe major univer-
sity libraries and the British Library or www.ubka.uni-karlsruhe.de/hylib/en/
kvk.html for most of the German but also many British or American university
libraries. There you can find an exhaustive overview of the existing books or the
information for completing your reference lists. To get a book, you still have to
go to the library, but you will know where to go and whether it is available or
has to be ordered first.

For journal articles, you can use search engines such as wok.mimas.ac.uk. This
will lead you to the Social Sciences Citation Index, which you can search for authors,
titles, keywords, and the like. Ifyou want to read the whole article, you need to be
registered or you can buy the right to download it.

The same applies with some online publication services organized by publishing
houses such as SAGE. At online.sagepub.com you can search all the journals published
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by this publisher, read the abstracts, and get the exact reference dates for free. If you
need to read the whole article, you have to be a subscriber to the service or the jour-
nal, or buy the article from the home page or see whether your library has subscribed
to the journal that published the article.

Also you should make use of the theoretical, methodological, and empirical
literature referring to your topic, area, and approach. This will help you to see
what your material has to offer in a wider context, inform you about how to do
your research, and tell you what problems to avoid. The Internet offers many
supporting services helping you along the way to finding the literature. In the
end, a good review of the literature will be a substantial part of your research

report.

KEY POINTS

+ In qualitative research, the use of the existing literature has become increasingly
relevant.

+ There are several points in the research process where the use of the literature can
prove helpful or even necessary.

+ In planning research, in analyzing materials, and in writing about findings, make use
of the existing literature about other research, theories, and the methods you use in
your study.
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Further Reading

Literature Search

The following book is the most comprehensive overview ofhow to do a literature
search for your research, where to look, and how to proceed:

Hart, C. (2001) Doing a Literature Search. London: SAGE.

Literature Reviews

Here you will find the most comprehensive overview of how to do a literature
review for your study, which pitfalls to avoid, and how to write about what you

found:

Hart, C. (1998) Doing a Literature Review. London: SAGE.
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Research Perspectives in the Field of
Qualitative Research

As you will have learned from Chapter 2, "qualitative research" is an umbrella heading
covering various research approaches. These differ in their theoretical assumptions, in
the way they understand their object, and in their methodological focus. Generally
speaking, these approaches are based on three basic positions: (1) the tradition of sym-
bolic interactionism is concerned with studying subjective meanings and individual
meaning making; (2) ethnomethodology is interested in routines of everyday life and
their production; while (3) structuralist or psychoanalytic positions start from processes
of psychological or social unconsciousness.

- It is possible to distinguish those approaches foregrounding the "subject's view-
point" from those seeking descriptions of given (everyday, institutional, or more
generally social) milieus. Additionally, you can find strategies either interested in
how social order is produced (e.g., ethnomethodological analyses oflanguage), or
oriented towards reconstructing deep structures that generate action and meaning
through psychoanalysis or objective hermeneutics.

These positions conceptualize in different ways how the subjects under study—their
experiences, actions, and interactions—relate to the context in which they are studied.

Subjective Meaning: Symbolic Interactionism

In the first perspective, the empirical starting point is the subjective meaning that
individuals attribute to their activities and their environments. These research
approaches refer to the tradition of symbolic interactionism:

The name of this line of sociological and sociopsychological research
was coined in 1938 by Herbert Blumer (1938). Its focus is processes of
interaction - social action that is characterised by an immediately rec-
iprocal orientation - and the investigations ofthese processes are based
on a particular concept of interaction, which stresses the symbolic
character of social actions. (Joas 1987, p. 84)

As Joas shows, this position has been developed from the philosophical tradition
of American pragmatism. Generally, it represents the understanding of theory
and method in the Chicago School (WI. Thomas, Robert Park, Charles Horton
Cooley or George Herbert Mead) in American sociology. In general, this approach
plays a central role in qualitative research, both recently and historically.
Sociologists such as Anselm Strauss, Barney Glaser, Norman K. Denzin, Howard
Becker, and others directly refer to this position; Blumer's (1969) work on the
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"methodological position of symbolic interactionism" had a major influence on
the methodological discussions of the 1970s.

Basic Assumptions
What are the basic assumptions of this approach? Blumer summarizes the starting
points of symbolic interactionism as "three simple premises":

The first premise is that human beings act toward things on the basis of
the meanings that the things have for them ... . The second premise is
that the meaning of such things is derived from, or arises out of, the social
interaction that one has with one's fellows. The third premise is that these
meanings are handled in, and modified through, an interpretative process
used by the person in dealing with the things he encounters. (1969, p. 2)

What does this mean for the research situation? The consequence is that the dif-
ferent ways in which individuals invest objects, events, experiences, and so on with
meaning form the central starting point for research in this approach. The recon-
struction of such subjective viewpoints becomes the instrument for analyzing social
worlds. Another central assumption is formulated in the so-called Thomas theorem,
which further grounds the methodological principle' just mentioned. Thomas's
theorem

claim [s] that when a person defines a situation as real, this situation is
real in its consequences, leads directly to the fundamental methodolog-
ical principle of symbolic interactionism: researchers have to see the
world from the angle of the subjects they study. (Stryker 1976, p. 259)

From this basic assumption, the methodological imperative is drawn to reconstruct
the subject's viewpoint in different respects. The first is in the form of subjective the-
ories, used by people to explain the world—or at least a certain area of objects as
part of this world—for themselves. Thus, there is a voluminous research literature on
subjective theories of health and illness (for overviews see e.g., Flick 2003), on sub-
jective theories in pedagogy, and in counseling actions. The second is in the form of
autobiographical narratives, biographical trajectories that are reconstructed from the
perspective ofthe subjects. It is important that these should give access to the tem-
poral and local contexts, reconstructed from the narrator's point of view.

Recent Developments in Sociology: Interpretive Interactionism
In recent years, Denzin has argued from a position that starts from symbolic inter-
actionism but integrates several alternative, more recent, perspectives. Here we find
phenomenological considerations (following Heidegger), structuralist ways of
thinking (Foucault), feminist and postmodern critiques of science, the approach of
"thick descriptions" (Geertz 1973), and that of concepts from literature.”
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Denzin delimits this approach in two respects. It "should only be used when the
researcher wants to examine the relationship between personal troubles (e.g., wife-
battering or alcoholism), and the public policies and public institutions that have
been created to address those personal problems" (1989a, p. 10). Furthermore,
Denzin restricts the perspective taken when he repeatedly emphasizes that the
processes being studied should be understood biographically and necessarily inter-
preted from this angle (e.g., 1989a, pp. 19-24).

Recent Developments in Psychology." Subjective Theories as
Research Program

The aim of analyzing subjective viewpoints is pursued in a most consistent way
in the framework of research on subjective theories. Here, the starting point is
that individuals in everyday life—Ilike scientists—develop theories on how the
world and their own activities function. They apply and test these theories in their
activities and revise them if necessary. Assumptions in such theories are organized
in an interdependent way. They possess an argumentative structure corresponding
to the structure ofstatements in scientific theories. This type ofresearch seeks to
reconstruct these subjective theories. For this purpose, a specific interview
method has been developed (see Chapter 13 for the semi-standardized interview).
In order to reconstruct subjective theories as close as possible to the subject's
point of view, special methods for a (communicative) validation of the recon-

structed theory have been created (see Chapter 28).

The concentration on the subjects' points of view and on the meaning they attribute
to experiences and events, as well as the orientation towards the meaning of objects,
activities, and events, informs a large part of qualitative research. Combining subject-
oriented research with symbolic interactionism, as has been done here, certainly can-
not be done without reservations. For example, the reference to symbolic
interactionism in recent research on subjective theories usually remains rather implicit.
Also, other research perspectives arise out of the traditions of Blumer and Denzin,
which are more interested in interactions than in subjective viewpoints (e.g., the con-
tributions to Denzin 1993). For such interactionist studies, however, it remains essen-
tial to focus the subjective meanings of objects for the participants in interactions. With
regard to methods, this approach mainly uses different forms of interviews (see
Chapters 13 and 14) and participant observation (see Chapter 17). These two positions—
the study of subjective viewpoints and the theoretical background of symbolic

interactionism—mark one pole in the field of qualitative research.

The Making of Social Realities: Ethnomethodology

The limitations ofinteractionism's concern with the subjects' viewpoints are exceeded

theoretically and methodologically in the framework ofethnomethodology. Harold
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Garfinkel is the founder ofthis school. It addresses the question ofhow people produce
social reality in and through interactive processes. Its central concern is with the study
ofthe methods used by members to produce reality in everyday life.* Garfinkel defines
the research interests related to ethnomethodology:

Ethnomethodological studies analyze everyday activities as members'
methods for making those same activities visibly-rational-and-
reportable-for-all-practical-purposes, i.e. "accountable," as/organiza-
tions of commonplace everyday activities. The reflexivity of that
phenomenon is a singular feature of practical actions, of practical cir-
cumstances, of common sense knowledge of social structures, and of
practical sociological reasoning. (1967, p. vii)

The interest in everyday activities, in their execution and beyond—in the
constitution of a locally oriented context of interaction in which activities are
carried out—characterizes the ethnomethodological research program in general.
This research program has been realized mainly in the empirical researches of
conversation analysis (see Chapter 24).

Basic Assumptions
What are the basic assumptions ofthis approach? The premises of ethnomethodology
and conversation analysis are encapsulated in three basic assumptions by Heritage:

(1) Interaction is structurally organized; (2) contributions ofinteraction
are both context shaped and context renewing; and (3) thus two prop-
erties inhere in the details of interaction so that no order of detail in
conversational interaction can be dismissed a priori as disorderly, acci-
dental, or irrelevant. (1985, p. 1)

Interaction is produced in a well-ordered way. The context is the framework of
interaction that is produced in and through interaction at the same time. Decisions
as to what is relevant to members in social interaction can only be made through
an analysis ofthat interaction and not a priori taken for granted. The focus is not
the subjective meaning for the participants of an interaction and its contents, but
how this interaction is organized. The research topic becomes the study ofthe rou-
tines of everyday life rather than the outstanding events consciously perceived and
invested with meaning.

In order to uncover the methods through which interaction is organized,
researchers seek to adopt an attitude of ethnomethodological indifference (Garfinkel and
Sacks 1970). They should abstain from any a priori interpretation as well as from
adopting the perspectives of the actors or one of the actors. From the perspective
of ethnomethodology, context plays a key role wherever interaction occurs. Wolff,
Knauth, and Leichtl illustrate that very clearly:
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The fundamental starting point of an ethnomethodological ... proceeding
is to regard any event as constituted through the production efforts of
the members on the spot. This is the case not only for the actual facts
in the interaction, as for example the unwinding of question-answer
sequences, but also for realizing so-called macro-facts, like the institutional
context of a conversation. (1988, p. 10)

Let us take an example to illustrate this a little more. According to such a notion,
a counseling conversation becomes what it is (and different from other types of
conversation) through the members' efforts in creating this situation. Thus, we are
concerned not with the researcher's, a priori definition ofthe situation. Rather, we
are interested in the members' conversational contributions: it is through the turn-
by-turn organization ofthe talk that the conversation is constituted as a consultation.
The institutional context, however, is also made relevant in the conversation and
constituted in (and through) the members' contributions. Only the specific practices
of the counselor and the client turn a conversation into a consultation and, more-
over, one in a specific context (e.g., in a "sociopsychiatric service").

Recent Developments of Ethnomethodology: Studies of Work
Ethnomethodological research has focused more and more on the increasingly formal
analysis of conversations. Since the 1980s the second main focus on the "studies of
work" has been the analysis of work processes (see Bergmann 2004a; Garfinkel 1986).
Here, processes of work are studied in a broad sense and particularly in the context of
scientific work in laboratories or, for example, how mathematicians construct proofs
(Livingston 1986).

In these studies, various methods for describing work processes as exactly as possible
are used. Among these, conversation analysis is but one approach. The scope is enlarged
from studying interactive practices to a concern with the "embodied knowledge" that
emerges in such practices as well as in their results (Bergmann 2004a). These studies
contribute to the wider context of recent research on the sociology of scientific
knowledge (see Knorr-Cetina and Mulkay 1983). In general, the sociology ofscien-
tific knowledge has been developed from the tradition of ethnomethodology.

Recent Developments in Psychology: Discursive Psychology
Starting from conversation analysis and laboratory studies, a program of"discursive
psychology" has been developed in British social psychology (see Harre 1998;
Potter and Wetherell 1998). Here psychological phenomena such as cognition or
memory are studied by analyzing relevant discourses concerned with certain topics.
These discourses range from everyday conversations to texts in media. The stress lies
on communicative and constructive processes in interactions.

The methodological starting point is to analyze the interpretive repertoires
that the participants of certain discourses use to produce a specific version ofreality:
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"Interpretive repertoires are broadly discernible clusters of terms, descriptions, and
figures of speech often assembled around metaphors or vivid images. They can be
thought of as the building blocks used for manufacturing versions of actions, self,
and social structures in talk" (Potter and Wetherell 1998, pp. 146-147). The contents
and procedures of cognitive processes are reconstructed from such discourses as well
as the ways in which social or collective memories are constructed and mediated.

In these approaches, the perspective remains restricted to describing the Zow in the
making of social reality. Ethnomethodological analyses often provide impressively
exact descriptions of how social interaction is organized. They frequently enable
typologies of conversational forms to be developed. However, the aspect of subjective
ascription of meaning remains rather neglected, as does the question of what role pre-
existing contexts such as specific cultures play in the construction of social practices.

Cultural Framing of Social and Subjective Reality:
Structuralist Models

Qualitative research can be based on a third type of theoretical approach. A common
feature of'this is—although with various degrees of emphasis—that cultural systems
ofmeaning are assumed to somehow frame the perception and construction ofsub-

jective and social reality.

Basic Assumptions

Here a distinction is made between the surface of experience and activity, on the
one hand, and the deep structures of activities, on the other. While the surface is
accessible to the participant subject, the deep structures are not accessible to every-
day individual reflections. The surface is associated with intentions and the subjec-
tive meaning related to actions, whereas deep structures are understood as
generating activities. Deep structures like these are contained in cultural models
(D'Andrade 1987), in interpretive patterns and latent structures of meaning
(Reichertz 2004), and finally in those latent structures that remain unconscious
according to psychoanalysis (Konig 2004). Psychoanalysis attempts to reveal the
unconscious both in society and in the research process. Analyzing this process and
the relation of the researcher to those who are interviewed or observed helps to
reveal how the "societal production ofunconsciousness" (Erdheim 1984) works. For
these analyses, the implicit and explicit rules ofaction are of special importance. For
objective hermeneutics, which is taken here as an example ofthe other approaches
mentioned, it is argued:

On the basis of rules, which may be reconstructed, texts of interaction
constitute the objective meaning structures. These objective meaning structures
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represent the latent structures of sense of the interaction itself. These
objective meaning structures oftexts ofinteraction, prototypes ofobjec-
tive social structures in general, are reality (and exist) analytically (even
if not empirically) independent of the concrete intentional representa-
tion of the meanings of the interaction on the part of the subjects par-
ticipating in the interaction. (Oevermann et al. 1979, p. 379)

In order to reconstruct rules and structures, various methodological procedures
for analyzing "objective" (i.e., non-subjective) meanings are applied. You will find
linguistic analyses to extrapolate cultural models, strictly sequential analyses of
expressions and activities to uncover their objective structure of meanings, and the
researcher's "evenly suspended attention" in the psychoanalytical process of inter-
pretation.

In particular, objective hermeneutics, following Oevermann et al. (1979), has
attracted wide attention. It has stimulated voluminous research in German-speaking
areas (see Chapter 25). However, there is an unsolved problem in the theoretical
basics of the approach: that is, the unclear relation of acting subjects to the struc-
tures to be extrapolated. Liiders and Reichertz (1986, p. 95), for example, criticize
the metaphysics of structures which are seen virtually as "autonomously acting
structures".

Other problems include the naive equation of text and world ("the world as
text") and the assumption that, if analyses were pursued far enough, they would
lead to the structures that generate the activities of the case under study. This
assumption derives from the structuralist background of Oevermann et al's
approach.

Recent Developments in Social Sciences: Poststructuralism
After Derrida (1990), such structuralist assumptions have been questioned.
Lincoln and Denzin (2000, p. 1051), for example, ask whether the text produced
for the purposes ofinterpretation, as well as the text formulated as a result of the
interpretation, corresponds not just to the interests (of research or whatever) of
the interpreter. How far does it correspond also to the interests of those being
studied and forming a topic in the text? According to this view, texts are neither
the world per se nor an objective representation of parts of this world. Rather
they result from the interests of those who produced the text as well as of those
who read it. Different readers resolve the vagueness and ambiguity that every text
contains in different ways, depending on the perspectives they bring to the par-
ticular text. On the basis of this background, the reservations formulated about
objective hermeneutics' conception of structure—that "between the surface and
deep structures of language use ... in objective hermeneutics there is a method-
ological 'hiatus', which at best can be closed by teaching and treating the method
as art" (BonB 1995, p. 38)—become yet more relevant.
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Recent Developments in Psychology: Social Representations
What remains unclear in structuralist approaches is the relation between implicit
social knowledge and individual knowledge and actions. To answer this question,
one might take up a research program in social psychology engaging in the study
of the "social representation" of objects (e.g., scientific theories on cultural objects
and processes of change: for an overview see Flick 1998). Such a program would
address the problem of how such socially and culturally shared knowledge influ-
ences individual ways ofperception, experience, and action. A social representation
is understood as

a system of values, ideas and practices with a twofold function: first to
establish an order which will enable individuals to orient themselves in
their material and social world and to master it; and secondly to enable
communication to take place among the members of a community by
providing them with a code for social exchange and a code for naming
and classifying unambiguously the various aspects of their world and
their individual and group history. (Moscovici 1973, p. xvii)

This approach is increasingly used as a theoretical framework for qualitative studies
that deal with the social construction ofsuch phenomena as health and illness, mad-
ness, or technological change in everyday life. Here again, social rules deriving from
social knowledge about each topic are studied without being conceived as a reality
sui generis. From a methodological point of view, different forms of interviews (see
Chapter 13) and participant observation (see Chapter 17) are used.

Rivalry of Paradigms or Triangulation of Perspectives

The different perspectives in qualitative research and their specific starting points
may be schematized as in Figure 6.1. In the first perspective, you would start from
the subjects involved in a situation under study and from the meanings that this sit-
uation has for them. You would then reconstruct the situational context, the inter-
actions with other members and, as far as possible, the social and cultural meanings
step by step from these subjective meanings. As the example of counseling shows,
in this perspective the meaning and the course ofthe event "counseling" is recon-
structed from the subjective viewpoint (e.g., a subjective theory ofcounseling). If
possible, the cultural meaning ofthe situation "counseling" is disclosed on this path.

In the second perspective, you would start from the interaction in counseling, and
study the discourse (of helping, on certain problems, and so on). Here you would
treat participants' subjective meanings as less interesting than the way in which the
conversation is formally organized as a consultation and how participants mutually
allocate their roles as members. Cultural and social contexts outside the interaction
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only become relevant in the context ofhow they are produced or continued in the
conversation.

In the third perspective you would ask which implicit or unconscious rules govern
the explicit actions in the situation and also which latent or unconscious structures
generate activities. The main focus is on the relevant culture and the structures and
rules it offers the individuals in and for situations. Subjective views and interactive
perspectives are especially relevant as means to expose or reconstruct structures.

Beyond such juxtapositions for clarifying the perspectives, there are two ways of
responding to different perspectives ofresearch. First, you could adopt a single posi-
tion and its perspective on the phenomenon under study as the "one and only" and
critically reject the other perspectives. This kind of demarcation has determined
methodological discussion for a long time. In the American discussion, different
positions have been formalized into paradigms and then juxtaposed in terms of
competing paradigms or even "paradigm wars" (see Guba and Lincoln 1998, p. 218).

Alternatively, you can understand different theoretical perspectives as different
ways ofaccessing the phenomenon under study. Any perspective may be examined
as to which part of the phenomenon it illuminates and which part remains
excluded. Starting from this understanding, different research perspectives may be
combined and supplemented. Such a triangulation of perspectives (Flick 1992,
2004a) enlarges the focus on the phenomenon under study, for example by recon-
structing the participants' viewpoints and then analyzing afterwards the develop-
ment of shared situations in interactions.

Common Features of the Different Positions

Despite differences ofperspective, the following points are common to the various
theoretical positions (see Table 6.1):

*  Verstehen as epistemological principle. Qualitative research aims at understanding the
phenomenon or event under study from the interior. It is the view of one subject
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TABLE 8,1 Theoretical Positions in Qualitative Research
Subjects' points Making of social Cultural framing of
of view realities social realities
Traditional Symbolic Ethnomethodology Structuralism,
theoretical interactionism psychoanalysis
background
Recent Interpretive Studies of work Poststructuralism

developments in
social sciences

interactionism

Recent Research program Discursive Social
developments in "subjective psychology representations
psychology theories"

Common features +  Verstehen as epistemological principle

e Reconstructing cases as starting point
e Construction of reality as basis
e Text as empirical material

or of different subjects, the course of social situations (conversations, discourse,
processes of work), or the cultural or social rules relevant for a situation, which
you would try to understand. How you put this understanding into methodolog-
ical terms, and which in particular ofthe above aspects you focus on, depends on
the theoretical position underpinning your research.

* Reconstructing cases as starting point. A second feature common to the different
positions is that the single case is analyzed more or less consistently before com-
parative or general statements are made. For instance, first, the single subjective
theory, the single conversation, and its course or the single case is reconstructed.
Later other case studies and their results are used in comparison to develop a
typology (ofthe different subjective theories, ofthe different courses of conver-
sations, ofthe different case structures). What you will understand in each case
as "case"—an individual and his or her viewpoints, a locally and temporally
delimited interaction, or a specific social or cultural context in which an event
unfolds—depends on the theoretical position you use to study the material.

* Construction of reality as basis. The reconstructed cases or typologies contain various
levels of construction ofreality. Subjects with their views on a certain phenomenon
construe a pait oftheir reality; in conversations and discourses, phenomena are inter-
actively produced and thus reality is constructed; latent structures of sense and
related rules contribute to the construction ofsocial situations with the activities
they generate. Therefore, the reality studied by qualitative research is not a given
reality, but is constructed by different "actors": which actor is regarded as crucial
for this construction depends on the theoretical position taken to study this
process of construction.



THEORETICAL POSITIONS UNDERLYNG QUALITATVE. RESEARCH 67

* Text as empirical material. Inthe process of reconstructing a case, youwill pro-
duce texts on which you make your actual empirical analyses. The view of the
subjects is reconstructed as their subjective theories or is formulated this way;
the course ofan interaction is recorded and transcribed; reconstruction oflatent
structures ofmeaning can only be formulated from texts given in the necessary
detail. In all these cases, texts are the basis of reconstruction and interpretation.
What status the text is given depends on the theoretical position ofthe study.

The list of features of qualitative research discussed in Chapter 2 may now be

completed as in Box 6.1.

Box 6.1 Features of Qualitative Research: Completed List

+ Appropriateness of methods and theories

+ Perspectives of the participants and their diversity

+ Reflexivity of the researcher and the research

+ Variety of approaches and methods in qualitative research
+ Verstehen as epistemological principle

+ Reconstructing cases as starting point

+ Construction of reality as basis

+ Text as empirical material

So far, I have outlined the major current research perspectives in terms of their
theoretical background assumptions. In the remaining part of this chapter, I will
address two major points of reference for theoretical discussions in qualitative
research.

Feminism and Gender Studies

More than a research perspective, feminist research began as a fundamental critique
of'social science and research in general. The research focused on the ignorance of
women's life situation and of male dominance. Feminist research was often charac-
terized by using qualitative research due to the methods opening up more to
women's voices and needs in general.

Mies (1983) outlines reasons why feminist research is more linked to qualitative
than quantitative research. Quantitative research often ignores the voices ofwomen,
turns them into objects, and they are often studied in a value-neutral way rather
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than researched specifically as women. Qualitative research allows women's voices to
be heard and goals realized. According to Ussher (1999, p. 99), feminist research is
focused on a "critical analysis of gender relationships in research and theory ... an
appreciation ofthe moral and political dimensions ofresearch ... and the recognition
of the need for social change to improve the lives of women."

This leads not only to defining an issue of research (gender inequalities, for
example) but to challenging the way research is done on different levels. Skeggs
(2001) and Smith (2002) outline a feminist understanding of ethnography on the
level of data collection as well as analysis and representation of findings (and the
voices ofthe participants). Ussher (1999) uses health psychology to address specific
issues within feminist qualitative research. Kitzinger (2004) presents an approach
of feminist conversation analysis in order to analyze voices in their interactional
context. Wilkinson (1999) discusses focus groups as a feminist methodology.
Maynard (1998) again challenges the close link of feminist and qualitative
research, asking why, for example, a combination of qualitative and quantitative
research should be incompatible with the framework of feminist research.
Gildemeister (2004) more recently discusses gender studies as a step beyond feminist
and women's studies as a program. Here,

it is consistently pointed out ... that gender is a social category, and that
it is always, in some fundamental way, a question of social relationships.
For this reason the focus is no longer made to deal with difference as a mat-
ter of substance or essence, but on analyzing gender relationships under
aspects of their hierarchical arrangement and social inequality, (p. 123)

Gender in this context is seen either as a structural category or as a social con-
struct. The first is more interested in social inequality resulting from gender (differ-
ences), the latter more in doing gender (West and Zimmerman 1991) and how
social distinctions of genders are constructed in everyday and institutional practices.
For example, the study oftranssexuality has become a special approach to show how
normality is constructed interactionally and can be deconstructed by analyzing the
breakdown of such normality:

The interactional deep structure in the social construction of gender has
been particularly well illustrated by trans-sexual research .... This type
of research investigates, at the breakdown point of normality, how bi-
sexuality is constructed in everyday practice and methodologically,
because in the change from one gender to the other the processes
involved in "doing gender" can be analyzed as if in slow motion.
(Gildemeister 2004, p. 126)

Feminist researchers have contributed to reflection on qualitative methods by devel-
oping a research program for studying issues of gender, gender relations, inequality, and
neglect of diversity. This program is developed on levels of epistemology, methodology,
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and research methods at the same time and has a valuable influence on qualitative
research in general.

Positivism and Constructionism

This distinction underlies the epistemological discussion of qualitative research quite
widely. As Oakley (1999) shows, it is often linked to the context of feminismin qual-
itative research, too. Positivism as an epistemological program originally comes
from the natural sciences, and therefore is mostly used as a negative foil to distinguish
one's own research from, whereas it is seldom spelt out in social science discussions.

Bryman (2004,p.11) summarizes several assumptions ofpositivism: (1) only phe-
nomena and knowledge confirmed by the sense can be warranted as knowledge
(phenomenalism); (2) theories are used to generate hypotheses that can be tested
and allow explanations oflaws to be assessed (deductivism); (3) knowledge can be
produced by collecting facts that provide the basis for laws (inductivism); (4) science
must and can be conducted in a way that is value free and thus objective; and (5)
there is a clear distinction between scientific and normative statements.

Positivism is often associated with realism. Both assume that natural and social
sciences should and can apply the same principles to collecting and analyzing
data and that there is a world out there (an external reality) separate from our
descriptions of it. The use of the word "positivism" is often criticized:
Hammersley (1995, p. 2) notes, "all one can reasonably infer from unexplicated
usage of the word 'positivism' in the social research literature is that the writer
disapproves of whatever he or she is referring to."

A contrasting position is that of social constructionism (or constructivism)
(see also Flick 2004b). A number of programs with different starting points are sub-
sumed under these labels. What is common to all constructionist approaches is that
they examine the relationship to reality by dealing with constructive processes in
approaching it. Examples of constructions can be found on different levels:

1 In the tradition of Piaget, cognition, perception of the world, and knowledge
about it are seen as constructs. Radical constructivism (Glasersfeld 1995) takes
this thought to the point where every form of cognition—because ofthe neu-
robiologies processes involved—has direct access only to images of the world
and ofreality, but not ofboth.

2 Social constructivism in the tradition of Schiitz (1962), Berger and Luckmann
(1966), and Gergen (1985,1999) inquires after the social conventions, perception,
and knowledge in everyday life.

3 Constructivist sociology of science in the tradition of Fleck, Trenn, and Merton
(1979), the present-day "laboratory-constructivist" research (Knorr-Cetina 1981),
seeks to establish how social, historical, local, pragmatic, and other factors influence
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scientific discovery in such a way that scientific facts may be regarded as social

constructs ("local products").

Constructionism is not a unified program. Rather, it is developing in parallel fashion
in a number of disciplines: psychology, sociology, philosophy, neurobiology, psychiatry, and
information science. It informs a lot of qualitative research programs with the approach
that the realities we study are social products ofthe actors, of interactions, and institutions.

Construction of Knowledge
Taking three main authors, we may clarify how the genesis ofknowledge and its func-
tions may be described from a constructionist viewpoint. Schiitz (1962, p. 5) starts from
the following premise: "All our knowledge ofthe world, in common-sense as well as
in scientific thinking, involves constructs, i.e., a set ofabstractions, generalizations, for-
malizations and idealizations, specific to the relevant level of thought organization."
Schiitz sees every form of knowledge as constructed by selection and structuring. The
individual forms differ according to the degree ofstructuring and idealization, and this
depends on their functions. The constructions will be more concrete as the basis of
everyday action or more abstract as a model in the construction ofscientific theories.
Schiitz enumerates different processes which have incommon that the formation of
knowledge ofthe world is not to be understood as the simple portrayal of given facts,
but that the contents are constructed in a process of active production.

This interpretation is developed further in radical constructivism. The "core the-
ses" of'this position are formulated by Glasersfeld (1992, p. 30) as follows:

1 What we call "knowledge" in no sense represents a world that pre-
sumably exists beyond our contact with it. ... Constructivism, like
pragmatism, leads to a modified concept of cognition/knowledge.
Accordingly, knowledge is related zo the way in which we organize
our experiential world.

2 Radical constructivism in no sense denies an external reality.

3 Radical constructivism agrees with Berkeley that it would be unreason-
able to confirm the existence of something that can/'could not (at
some point) be perceived.

4 Radical constructivism adopts Vico's fundamental idea that human
knowledge is a human construct.

5 Constructivism abandons the claim that cognition is "true" in the
sense that it reflects objective reality. Instead, it only requires knowl-
edge to be viable in the sense that it should fiz into the experiential
world of the one who knows.

Seen in this way, knowledge organizes experiences, which first permit cognition ofthe
world beyond the experiencing subject. Experiences are structured and understood
through concepts and contexts, which are constructed by this subject. Whetherthe
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picture that is formed in this way is true or correct cannot be determined. But its
quality may be assessed through its viability, that is, the extent to which the picture
or model permits the subject to find its way and to act in the world. Here an impor-
tant point of orientation is the question of how the "construction of concepts"
functions (Glasersfeld 1995, pp. 76-88).

For social constructionism, the processes of social interchange in the genesis of
knowledge take on a special significance, especially the concepts that are used.
Accordingly, Gergen formulates the following:

assumptions for a social constructionism: The terms by which we account
for the world and ourselves are not dictated by the stipulated objects of
such accounts .... The terms and forms by which we achieve under-
standing of the world and ourselves are social artifacts, products of his-
torically and culturally situated interchanges among people .... The
degree to which a given account of the world or self is sustained across
time is not dependent on the objective validity of the account but on the
vicissitudes of social processes .... Language derives its significance in
human affairs from the way in which it functions within patterns of rela-
tionship___ To appraise existing forms of discourse is to evaluate patterns
of cultural life; such evaluations give voice to other cultural enclaves.
(1994, pp. 49-50)

Knowledge is constructed in processes of social interchange; it is based on the
role of language in such relationships; and, above all, it has social functions. The
eventualities ofthe social processes involved have an influence on what will survive
as a valid or useful explanation. Research acts are also part ofthe social construction
ofwhat we can address and find in social research. And the acts of writing contribute
to this social construction ofworlds under study. These issues will be spelled out in

more detail for qualitative research in the next chapter.

KEY POINTS

*Thetheoryofqualitativeresearchischaracterizedbythreeperspectives,
distinctive implications for the research methods to be used.

*Theseperspectivesmaybecharacterizedintermsofbasicassumptions:
developments.

-Wecandrawsomecommonfeaturesfromtheseresearchperspectives.

*Feminismprovidesatheoreticalframeworkthatchallengesresearchinty
challenges (1) the routines and normalities of everyday life and (2) the ways in which

research is practiced.

(Continued)
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The distinction between positivism and constructionism highlights the differences
between qualitative research and natural sciences (and those social sciences which
are created according to the model of natural sciences).

Notes

1

One starting point is the symbolic interactionist assumption: "One has to get inside of the
defining process of the actor in order to understand his action" (Blumer 1969, p. 16).
"Epiphany" in the sense ofJames Joyce as "a moment ofproblematic experience that illu-
minates personal characteristics, and often signifies a turning point in a person's life"
(Denzin 1989a, p. 141).

Bergmann holds for the general approach and the research interests linked to it:
"Ethnomethodology characterizes the methodology used by members ofa society for proceeding
activities, which simply makes the social reality and order which is taken as given and for
granted for the actors. Social reality is understood by Garfinkel as a procedural reality, i.c., a reality
which is produced locally (there and then, in the course ofthe action), endogenously (i.e., from
the interior ofthe situation), audio visually (i.e., in hearing and speaking, perceiving and acting)
in the interaction by the participants. The aim of ethnomethodology is to grasp the 'how,'i.e., the
methods of'this production ofsocial reality in detail. It asks, for example, how the members of
a family interact in such a way that they can be perceived as a family" (1980, p. 39).

Further Reading

The first two references give overviews ofthe more traditional positions discussed here:

Blumer, H. (1969) Symbolic Interactionism: Perspective and Method. Berkeley, CA:

University of California Press.

Garfinkel, H. (1967) Studies in Ethnomethodology. Englewood Cliffs, NJ: Prentice Hall.

while the other ones represent more recent developments:
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Reichertz, J. (2004) "Objective Hermeneutics and Hermeneutic Sociology of
Knowledge," in U. Flick, E.v. Kardorff, and I. Steinke (eds.), 4 Companion to
Qualitative Research. London: SAGE. pp. 290-295.

Feminism and Gender Studies
Gildemeister, R. (2004) "Gender Studies," in U. Flick, E.v. Kardorff, and 1. Steinke
(eds.), A Companion to Qualitative Research. London: SAGE. pp. 123-128.

Positivism and Constructionism

Flick, U. (2004b) "Constructivism," in U. Flick, E.v. Kardorff, and I. Steinke, (eds.),
A Companion to Qualitative Research. London: SAGE. pp. 88-94.
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In the previous chapter, I argued that (1) verstehen, (2) reference to cases, (3) construction
ofreality, and (4) the use oftexts as empirical material are common features of qual-
itative research across different theoretical positions. From these features, various
questions emerge:

* How can you understand the process of constructing social reality in the phe-
nomenon under study but also in the process of studying it?

* How is reality represented or produced in the case that is (re)constructed for
investigative purposes?

*  What is the relation between text and realities?

This chapter will outline these relations and answer these questions.

Text and Realities

Texts serve three purposes in the process of qualitative research: not only are they
(1) the essential data on which findings are based, but also (2) the basis ofinterpre-
tations and (3) the central medium for presenting and communicating findings. This
is the case not only for objective hermeneutics, which has made the textualization
ofthe world a program, but also more generally for the current methods in quali-
tative research. Either interviews comprise the data, which are transformed into
transcripts (i.e., texts), and interpretations of them are produced afterwards (in
observations, field notes are often the textual database); or research starts from
recording natural conversations and situations to arrive at transcriptions and inter-
pretations. In each case, you will find zext as the result ofthe data collection and as
the instrument for interpretation.

If qualitative research relies on understanding social realities through the inter-
pretation of texts, two questions become especially relevant: what happens in the
translation of reality into text, and what happens in the retranslation of texts into
reality or in inferring from texts to realities?

In this process, text is substituted for what is studied. As soon as the researcher
has collected the data and made a text out of them, this text is used as a substitute
for the reality under study in the further process. Originally biographies were stud-
ied, but now narratives produced through interviews are available for interpretation.
Of such a narrative there remains only what the recording has "caught" and what
is documented by the chosen method of transcription. The text produced in this
way is the basis of further interpretations and the findings so derived (checking back
to the acoustic recordings is as unusual as checking back to the subjects interviewed
or observed). It is difficult to establish control ofhow much this text reproduces of
the original issue (e.g., of a biography).

The social sciences, which have necessarily turned into a textual science and rely
on texts as ways of fixing and objectifying their findings, should pay more attention
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to these kinds of questions. The rarely mentioned question ofthe production ofnew
realities (e.g., life as narrative) through generating and interpreting data as texts and
texts as data has to be further discussed.

Text as World Making: First-Degree and
Second-Degree Constructions

That the relation oftext and reality cannot be reduced to a simple representation
of given facts has long been discussed in various contexts as a "crisis ofrepresen-
tation." In the discussion around the question of how far the world can be rep-
resented in computer systems or cognitive systems, Winograd and Flores (1986)
express strong doubts about this simple idea ofrepresentation, while Paul Ricoeur
sees such discussions as a general topic of modern philosophy. Starting from
debates in ethnography (e.g., Clifford and Marcus 1986), this crisis is discussed for
qualitative research as a double crisis of representation and of legitimation. In
terms of the crisis of representation, and as a consequence of the linguistic turn
in the social sciences, it is doubted that social researchers can "directly capture
lived experience. Such experience, it is now argued, is created in the social text
written by the researcher. This is the crisis of representation .... It ... makes the
direct link between experience and text problematic" (Denzin and Lincoln
2000b, p. 17). The second crisis is the crisis of legitimation in which the classic
criteria for assessing research are rejected for qualitative research or—following
postmodernism—the possibility oflegitimizing scientific knowledge is rejected in
general (see Chapter 30).

The crucial point in these discussions is how far, especially in social research,
we are still able to suppose a reality existing outside subjective or socially shared
viewpoints and on which we can validate its "representation" in texts or other
products of research. The several varieties of social constructivism or construc-
tionism (see Flick 2004b for a short overview) reject such suppositions. Rather,
they start from the idea that the participants actively produce realities and objects
through the meanings they ascribe to certain events and that social research can-
not escape this ascription of meanings if it wants to deal with social realities.
Questions that are asked and have to be asked in this context are: What do the
social subjects take for real themselves and how? What are the conditions ofsuch
a holding-for-real? Under what conditions do researchers hold the things they
observe this way for real?

Thus, the points of departure for research are the ideas ofsocial events, of things
or facts which we meet in a social field under study, and the way in which these
ideas communicate with one another (i.e., compete, conflict, and succeed are shared
and taken for real).
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Social Constructions as Starting Points

Schiitz has already stated that facts only become relevant through their selection and
interpretation:

Strictly speaking, there are no such things as facts, pure and simple. All
facts are from the outset facts selected from a universal context by the
activities of our mind. They are, therefore, always interpreted facts,
either facts looked at as detached from their context by an artificial
abstraction or facts considered in their particular setting. In either case,
they carry their interpretational inner and outer horizons. (1962, p. 5)

Here we can draw parallels with Goodman (1978). For Goodman, the world is
socially constructed through different forms ofknowledge—from everyday knowledge
to science and art as different "ways of world making." According to Goodman (and
Schiitz) social research is an analysis of such ways of world making and the constructive
efforts ofthe participants in their everyday lives.

A central idea in this context is the distinction Schiitz makes between first-
degree and second-degree constructions. According to Schiitz, "the constructs of
the social sciences are, so to speak, constructs ofthe second degree, that is, constructs
ofthe constructs made by the actors on the social scene." In this sense, Schiitz holds
that "the exploration ofthe general principles according to which man in daily life
organizes his experiences, and especially those ofthe social world, is the first task of
the methodology of'the social sciences" (1962, p. 59).

According to this, everyday perception and knowledge are the basis for social
scientists to develop a more formalized and generalized "version of the world"
(Goodman 1978). Correspondingly, Schiitz (1962, pp. 208-210).assumes multiple
realities of which the world of science is only one and is organized partly
according to the same principles of everyday life and partly according to other
principles.

In particular, social science research is confronted with the problem that it
encounters the world only through those versions of this world which subjects
construct through interaction. Scientific knowledge and presentations of inter-
relations include different processes of constructing reality. Both everyday sub-
jective constructions on the part of those who are studied and scientific (i.e.,
more or less codified) constructions on the part of the researchers in collecting,
treating, and interpreting data and in the presentation of findings are involved
(see Figure 7.1).

In these constructions, taken-for-granted relations are translated: everyday expe-
rience into knowledge by those who are studied, reports of those experiences or
events, and activities into texts by the researchers. How can these processes oftrans-
lation be made more concrete?
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FIGURE 7.1 Understanding between Construction and Interpretation

World Making in the Text Mimesis

To answer this question, we will borrow from aesthetics and literary sciences (see
Iser 1993) the concept of mimesis. This can provide insights for a social science
based on texts. Mimesis refers to the transformation of (originally, for example, in
Aristotle, natural) worlds into symbolic worlds. It was first understood as "imitation
ofnature"; however, this concept has been discussed more extensively (Gebauer and
Wulf 1995). A succinct example of mimesis, and one used repeatedly, would be the
presentation ofnatural or social relations in literary or dramatic texts or on the stage:
"In this interpretation, mimesis characterizes the act ofproducing a symbolic world,
which encompasses both practical and theoretical elements" (1995, p. 3). However,
the interest in this concept now goes beyond presentations in literary texts or in the
theater. Recent discussions treat mimesis as a general principle with which to map
out understanding of the world and of texts:

The individual "assimilates" himself or herself to the world via mimetic
processes. Mimesis makes it possible for individuals to step out of
themselves, to draw the outer world into their inner world, and to lend
expression to their interiority. It produces an otherwise unattainable
proximity to objects and is thus a necessary condition of understand-
ing. (Gebauer and Wulf 1995, pp. 2-3)

In applying these considerations to qualitative research and to the texts used
within such research, mimetic elements can be identified in the following respects:

* in the transformation of experience into narratives, reports, and so on regarding
the part ofthe persons being studied;
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* in the construction of texts on this basis and in the interpretation of such
constructions on the part of the researchers;

« finally, when such interpretations are fed back into everyday contexts, for example
in reading the presentations ofthese findings.

To analyze the mimetic processes in the construction and interpretation ofsocial
science texts, the considerations of Ricoeur (1981, 1984) offer a fruitful starting
point. For literary texts, Ricoeur has separated the mimetic process "playfully yet
seriously" into the three steps of mimesisj, mimesis,, and mimesis;:

Hermeneutics, however, is concerned with reconstructing the entire arc
of operations by which practical experience provides itself with works,
authors, and readers. ... It will appear as a corollary, at the end of this
analysis, that the reader is that operator par excellence who takes up
through doing something—the act of reading—the unity of the traver-
sal from mimesisj to mimesis; by way of mimesis,. (1984, p. 53)

Reading and understanding texts become active processes of producing reality,
which involve not only the author of (in our case social science) texts, but also those
for whom they are written and who read them. Transferred to qualitative research, this
means that in the production oftexts (on a certain subject, an interaction, or an event)
the person who reads and interprets the written text is as involved in the construction
ofreality as the person who writes the text. According to Ricoeurs understanding of
mimesis, three forms of mimesis may be distinguished in a social science based on texts:

+ Everyday and scientific interpretations are always based on a preconception of
human activity and of social or natural events, mimesis;

Whatever may be the status of these stories which somehow are prior to
the narration we may give them, our mere use ofthe word 'story' (taken
in this pre-narrative sense) testifies to our pre-understanding that action
is human to the extent it characterizes a life story that deserves to be
told. Mimesis; is that pre-understanding of what human action is, of its
semantics, its symbolism, its temporality. From this pre-understanding,
which is common to poets and their readers, arises fiction, and with
fiction comes the second form of mimesis which is textual and literary.
(Ricoeur 1981, p. 20)

* The mimetic transformation in "processing" experiences of social or natural
environments into texts—whether in everyday narratives recounted for other
people, in documents, or in producing texts for research purposes—should be
understood as a process of construction, mimesis,: "Such is the realm of mimesis,
between the antecedence and the descendance of the text. At this level mimesis
may be defined as the configuration ofaction" (1981, p. 25).

79
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FIGURE 7.2 Process of Mimesis

* The mimetic transformation oftexts in understanding occurs through processes of
interpretation, mimesis;—in the everyday understanding of narratives, documents,
books, newspapers, and so on, just as in the scientific interpretations of such nar-
ratives, research documents (protocols, transcripts, and so on), or scientific texts:
"Mimesisj marks the intersection ofthe world oftext and the world ofthe hearer
or reader" (1981, p. 26).

According to this view, formulated by Ricoeur in dealing with literary texts,
mimetic processes can be located in social science understanding as the interplay of
construction and interpretation ofexperiences (Figure 7.2). Mimesis includes the pas-
sage from pre-understanding to interpretation. The process is executed in the act of
construction and interpretation as well as in the act ofunderstanding. Understanding,
as an active process of construction, involves the one who understands. According to
this conception of mimesis, this process is not limited to access to literary texts but
extends to understanding as a whole and thus also to understanding as a concept of
knowledge in the framework ofsocial science research. Gebauer and Wulf(1995) clar-
ified this in their more general discussion of mimesis. They refer to Goodmans (1978)
theory ofthe different ways of world making and the resulting versions ofthe world

as outcome ofknowledge:

Knowing in terms of this model is a matter of invention: modes of
organisation '"are not found in the world but built into a world".
Understanding is creative. With the aid of Goodman's theory of world
making, mimesis can be rehabilitated in opposition to a tradition that
rigidly deprived it of the creative element - and that itself rests on false
presuppositions. The isolated object of knowledge, the assumption of a
world existing outside codification systems, the idea that truth is the
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correspondence between statements and an extralinguistic world, the
postulate that thought can be traced back to an origin. Nothing of this
theory remains intact after Goodman's critique: worlds are made "from
other worlds". (Gebauer and Wulf 1995, p. 17)

Thus, Gebauer and Wulfdiscuss mimesis in terms ofthe construction ofknowledge
in general. Ricoeur uses it to analyze processes ofunderstanding literature in a par-
ticular way, without invoking the narrow and strict idea of representation of given
worlds in texts and without the narrow concept of reality and truth.'

Mimesis: Biography and Narrative

For further clarification, we can now apply this idea of the mimetic process to a
common procedure in qualitative research. A big part of research practice concen-
trates on reconstructing life stories or biographies in interviews (see Chapter 14).
The starting point is to assume that a narrative is the appropriate form of pre-
senting biographical experience (for more details see Chapters 14, 15, and 16). In
this context, Ricoeur maintains "the thesis ofa narrative or pre-narrative quality of
experience as such" (1981, p. 20). For the mimetic relation between life stories and
narratives, Bruner highlights

that the mimesis between life so-called and narrative is a two-way
affair .... Narrative imitates life, life imitates narrative. "Life" in this
sense is the same kind of construction of the human imagination as "a
narrative” is. It is constructed by human beings through active ratio-
cination, by the same kind of ratiocination through which we con-
struct narratives. When someone tells you his life ... it is always a
cognitive achievement rather than a through the clear-crystal recital of
something univocally given. In the end, it is a narrative achievement.
There is no such thing psychologically as "life itself. At very least, it
is a selective achievement of memory recall; beyond that, recounting
one's life is an interpretive feat. (1987, pp. 12-13)

This means that a biographical narrative of ones own life is not a representation of
factual processes. It becomes a mimetic presentation of experiences, which are con-
structed in the form ofa narrative for this purpose—in the interview. The narrative,
in general, provides a framework in which experiences may be located, presented, and
evaluated—in short, in which they are lived. The issue studied by qualitative research
(here) is already constructed and interpreted in everyday life in the form in which it
wants to study it (i.e., as a narrative). In the situation of the interview, this everyday
way of interpreting and constructing is used to transform these experiences into a
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symbolic world—social science and its texts. The experiences are then reinterpreted
from this world: "In mimetic reference, an interpretation is made from the perspective
of a symbolically produced world of a prior (but not necessarily existing) world,
which itself has already been subject to interpretation. Mimesis construes anew
already construed worlds" (Gebauer and Wulf 1995, p. 317).

In the reconstruction ofa life from a specific research question, a version of the
experiences is constructed and interpreted. To what extent life and experiences
really have taken place in the reported form cannot be verified in this way. But it is
possible to ascertain which constructions the narrating subject presents ofboth and
which versions evolve in the research situation. When it comes to the presentation
of the findings of this reconstruction, these experiences and the world in which
they have been made will be presented and seen in a specific way—for example, in
(new) theory with claims to validity. "Mimetic action involves the intention of dis-
playing a symbolically produced world in such a way that it will be perceived as a
specific world" (1995, p. 317). Mimesis becomes relevant at the intersections of the
world symbolically generated in research and the world of everyday life or the con-
texts that research is empirically investigating: "Mimesis is by nature intermediary,
stretched between a symbolically produced world and another one" (1995, p. 317).

Following the views of several of the authors mentioned here, mimesis avoids
those problems which led the concept ofrepresentation into crisis and into becom-
ing an illusion.” Mimesis can be released from the context of literary presentation
and understanding and used as a concept in the social sciences, which takes into
account that the things to be understood are always presented on different levels.
Mimetic processes can be identified in the processing of experiences in everyday
practices, in interviews, and through these in the construction of versions of the
world that are textualized and textualizable (i.e., accessible for social science, as well
as in the production oftexts for research purposes). In mimetic processes, versions
of the world are produced which may be understood and interpreted in social
research. Ricoeur's differentiation of various forms of mimesis and Schiitz s distinc-
tion between everyday and scientific constructions may further contribute to the
framework claimed by Goodman involving different versions of the world con-
structed in everyday, artistic, and scientific ways. This allows the researcher to avoid
the illusions and crises, which are characteristic of the idea ofrepresentation, while
not disregarding the constructive elements in the process ofrepresentation (or bet-
ter presentation) as well as in the process ofunderstanding.

Case Study 7.1: Mimesis in the Social Construction of Self and

| have studied the social representation of technology and how it became integrated
into everyday life and how it changed it (see Flick 1995). The study included several
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groups (information engineers, social scientists, and teachers) in three contexts
(France, East and West Germany). Individuals from these groups were asked to tell sto-
ries about the first encounter with technology they remember. These stories not only
were representations of events, but also revealed ways in which the storytellers see
themselves in relation to technology.

In these stories, mimetic processes of constructing reality, self, and technology
can be found. For example, information engineers tell a story showing successful
ways of managing technical activities (e.g., successfully mending a broken hifi) or
their active mastering of machines (e.g., learning to drive a big truck as a little boy).
Social scientists' stories deal with failures because of the device or using toys as
more or less passive experiences, while teachers tell how they observed relatives
handling technologies (e.g., grandfather chopping wood or uncle working with a
circular saw).

In all groups, we find narratives of situations showing the role of technology in the
family. While these narratives are related to a decision for a technical profession in the
case of the information engineers, consequences are contrary in the case of the other
groups. For example, a female information engineer tells how she decided to become
an information engineer against her father's wishes and the climate in the family that
she felt to be anti-technology, while a teacher talks about his father's expectations that
he should choose a technical profession, which he had to disappoint.

The topics that are common for interviewees from West Germany may be
located along the dimension of acting with technology ilersus observing others
doing this, while stories of East German interviewees move along the dimension of
mastering and failure and around the background topic of family and technology.
Together with this last topic, French interviewees tell stories that can be filled in
the dimension of success versus failure. As general topical lines for all the stories,
we can note the dimension success-activity-failure and the background topic of
family and  technology.

To use this concept in describing the process of social construction of objects,
processes, and so on, researchers could look at what people say when they are asked
to tell their first encounter with technology, for example. The relevant questions then
are: What kind of version of that encounter do they construct? In what kind of context
do they put this experience? What kinds of social processes or changes do they
mention about that occasion or try to explain for the researcher or for themselves by
this encounter of human beings and technology?

Referring again to the narratives presented above, mimetic aspects can be found
on one hand in the interviewees' retrospective interpretations of their own relations to
technology as actively shaping, successfully acting, or failing. On the other hand,
relations to their families are interpreted and used to reconstruct and contextualize
one's own access to technology.

Technology becomes here an interpretative instrument for the self-images (for or
against technology) as well as for a specific social relation—one's own family
background. At first glance, this may seem circular, though it should rather be
understood as two sides of the same coin. Contexts are used for embedding specific
objects or experiences, and these objects or experiences are also used to understand
and interpret these contexts. Both self-image and social relation become instruments
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to interpret one's own relation to technology, at least in situations of first experience.
Technology serves for interpreting and constructing a part of one's own experiences
and social contacts, as these are used to interpret one's own encounter with
technology.

Mimetic interpretations are twofold: on one hand, embedding technology-
related experiences in social and self-related contexts underlines the subjective
construction of technology as social phenomenon; on the other hand, technology
is used to interpret or to anchor social and autobiographic experiences (mimesisq
according to Ricoeur). Technology here is the topic or medium through which
these situations are retrospectively reconstructed. The situations are starting
points for retrospectively anchoring the new aspects of technology as
phenomenon. In this retrospective anchoring, as well as in the social distribution
and differentiation between the social groups and cultural contexts, the social
representation of technology becomes evident.

Qualitative research, which takes as its epistemological principle the under-
standing realized in different methodological procedures, is already confronted
with the construction ofreality on the part ofits "object." Experiences are not
simply mirrored in narratives or in the social science texts produced about
them. The idea ofmirroring reality in presentation, research, and text has ended
in crisis. It may be replaced by the multi-stage circle of mimesis according to
Ricoeur, taking into account the constructions of those who take part in the
scientific understanding (i.e., the individual being studied, the author of the
texts on him or her, and their reader). The difference between everyday and sci-
entific understanding in qualitative research lies in its methodological organiza-
tion in the research process, which the following chapters will deal with in
greater detail.

KEY POINTS

« Texts are the basic material of most of qualitative research.
* Producing texts in the research process is a special case of the social constructi
+ World making and mimesis are two concepts for describing the process of social
C
* Ricoeur*s model of three forms of mimesis describes the process of social
C
+ Narratives about biographies are examples of such constructions in which mime;

f
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Further Reading

The epistemological position that is briefly outlined here is based on the last four
references and is detailed further and put into empirical terms in the first:

Flick, U. (1995) "Social Representations," in R. Harre, J. Smith, and L. Van
Langenhove (eds.), Rethinking Psychology. London: SAGE. pp. 70-96.

Gebauer, G. and Wulf, C. (1995) Mimesis: Culture, Art, Society. Berkeley, CA:
University of California Press.

Goodman, N. (1978) Ways of Worldmaking. Indianapolis: Hackett.

Ricoeur, P. (1984) Time and Narrative, Vol. 1. Chicago: University of Chicago Press.

Schiitz, A. (1962) Collected Papers, Vol.l. The Hague: Nijhoff.

Notes

1 "Mimesis in this sense is ahead of our concepts ofreference, the real and truth. It engenders
a need as yet unfilled to think more" (Ricoeur 1981, p. 31).

2 "Mimesis, which seems to me less shut in, less locked up, and richer in polysemy, hence more
mobile and more mobilizing for a sortie out ofthe representative illusion" (Ricoeur 1981, p. 15).



Part 3 will introduce you to different aspects of the research process, which can be
summarized under research planning and creating a research design. | will focus on
stages of the research process prior to collecting and analyzing data. We will compare
the different models of the research process used in quantitative and in qualitative
research (Chapter 8) before we address the relevance and practical problems of for-
mulating a good research question (Chapter 9).

As you will see, entering the research field is not just a technical problem for which
simple solutions are available. Problems and strategies for this step are outlined in
Chapter 10. Sampling in qualitative research again is different from standard practices
in quantitative research. Models and pitfalls for this are discussed next (Chapter 11).
In the last chapter of this part, the discussion of research designs is rounded up
(Chapter 12), so that you should be prepared for the next stage—encountering fields,
people, and the collection of data.
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Qualitative research cannot be characterized by its choice of certain methods over and
above others. Qualitative and quantitative research are not incompatible opposites that
should not be combined (see Chapter 3); old and unfruitful methodological debates
on fundamental questions are not reopened here. However, qualitative research does
presuppose a different understanding ofresearch in general, which goes beyond the
decision to use a narrative interview or a questionnaire, for example. Qualitative
research comprises a specific understanding of the relation between issue and
method (see Becker 1996). Furthermore, only in a very restricted way is it compat-
ible with the logic ofresearch familiar from experimental or quantitative research. In
this type of research, the process of research can be neatly arranged in a linear
sequence of conceptual, methodological, and empirical steps. Each step can be taken
and treated one after the other and separately. Ifyou want to do qualitative research,
there is a mutual interdependence ofthe single stages ofthe research process and you
should take this into account much more. Most clearly, Glaser and Strauss (1967)
developed this idea of the research process in their approach of grounded theory
research (see also Strauss 1987; Strauss and Corbin 1990; and Chapter 31).

Research as Linear Process

But first, we should look at the traditional concept ofthe research process. The tra-
ditional version of quantitative social sciences starts from building a model: before
entering the field to be studied, and while still sitting at their desks, the researchers
construct a model ofthe assumed conditions and relations. The researchers' starting
point is the theoretical knowledge taken from the literature or earlier empirical
findings. From this, hypotheses are derived, which are operationalized and tested
against empirical conditions. The concrete or empirical "objects" ofresearch, like a
certain field or real persons, have the status ofthe exemplary against which assumed
general relations (in the form ofhypotheses) are tested. The aim is that you want to
guarantee that your study is representative in its data and findings (e.g., because random
samples ofthe persons that are studied are drawn). A further aim is. the break down
of complex relations into distinct variables, which allows the researchers to isolate
and test their effects. Theories and methods are prior to the object of research.
Theories are tested and perhaps falsified on the way. If they are enlarged, it is
through additional hypotheses, which are again tested empirically and so on.

The Concept of Process in Grounded Theory Research

In contrast to this theory-driven and linear model of the research process, the
grounded theory approach gives priority to the data and the field under study over
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theoretical assumptions. Theories should not be applied to the subject being studied
but are "discovered" and formulated in working with the field and the empirical
data to be found in it. People to be studied are selected according to their relevance
to the research topic. They are not selected for constructing a (statistically) repre-
sentative sample of a general population. The aim is not to reduce complexity by
breaking it down into variables but rather to increase complexity by including context.
Methods too have to be appropriate to the issue under study and have to be chosen
accordingly.

The relation of theory to empirical work in this type ofresearch is outlined as
follows: "The principle of openness implies, that the theoretical structuring of the
issue under study is postponed until the structuring ofthe issue under study by the
persons being studied has 'emerged' (Hoffinann-Riem 1980, p. 343). Here it is
postulated that researchers should at least suspend the a priori theoretical knowl-
edge that they bring into the field. However, in contrast to a widespread misun-
derstanding, this is postulated above all for the way to treat hypotheses and less for
the decision concerning the research question (see the following chapter): "The
delay in structuring implies the abandonment of the ex anfe formulation of
hypotheses. In fact, the research question is outlined under theoretical aspects. ...
But the elaboration does not culminate in ... the set ofhypotheses" (1980, p. 345).

Thisjanderstanding of qualitative research suggests that the researcher should
adopt an attitude ofwhat, in a different context, has been termed "evenly suspended
attention." According to Freud, this allows one to avoid the ensuing problems:

For as soon as anyone deliberately concentrates his attention to a cer-
tain degree, he begins to select from the material before him; one point
will be fixed in his mind with particular clearness and some other will
be correspondingly disregarded, and in making this selection he will be
following his expectations or inclinations. This, however, is precisely

* what must not be done. In making this selection, if he follows his
expectations he is in danger of never finding anything but what he
already knows; and if he follows his inclinations, he will certainly fal-
sify what he may perceive. (1958, p. 112)

Applied to qualitative research, this means that researchers—partly because of
their own theoretical assumptions and structures, which direct their attention to
concrete aspects, but also because of their own fears—might remain blind to the
structures in the field or person under study. This makes them and their research
lose the discovery of the actual "new."

The model ofthe process in grounded theory research mainly includes the following
aspects: theoretical sampling (see Chapter 11), grounded theory coding (see Chapter
'23), and writing the theory (see Chapter 30). This approach strongly focuses on the
interpretation of data no matter how they were collected. Here the question of
which method to use for collecting data becomes minor. Decisions on data to be
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integrated and methods to be used for this are based on the state ofthe developing
theory after analyzing the data already to hand at that moment.

Various aspects of Glaser and Strauss's model have become relevant in their
own right in methodological discussions and qualitative research practice.
Theoretical sampling in particular, as a strategy of defining a sample step by step,
is also applied in research in which methods of interpretation are used that are
completely different from those Glaser and Strauss suggest or in which the claim
for. developing a theory is not made. Grounded theory coding as a method ofana-
lyzing texts has also gained its own relevance. The idea of developing theories by
analyzing empirical material has become essential in its own right to the discus-
sions of qualitative research, quite independently from using the methods of the
approach at the same time.

Researchers often ignore the consistency with which the approach of Strauss
interrelates its individual components. Theoretical sampling, for example, actually is
only feasible as a strategy if the consequence is appreciated that not all interviews
are completed in the first stage and the interpretation ofthe data starts only after
interviewing is finished. It is rather the immediate interpretation of collected data
which is the basis for sampling decisions. These decisions are not limited to select-
ing cases, but also comprise the decisions about the type of data to integrate next
and—in extreme cases—about changing the method.

Linearity and Circularity of the Process

This circularity of the parts of the research process in the model of grounded
theory research is a central feature ofthe approach. It was the force behind a mul-
titude of approaches starting from case analyses (e.g., Ragin and Becker 1992).
However, this circularity causes problems where the general linear model of
research (theory, hypotheses, operationalization, sampling, collecting data, inter-
preting data, validation) is used to evaluate research. In general, this is the case in
two respects: in proposing a research project or in applying for a grant, and in the
evaluation of this research and its results by the use of traditional quality indicators
(see Chapter 28).

However, notwithstanding that problem, this circularity is one of the
strengths ofthe approach, because it forces the researcher to permanently reflect
on the whole research process and on particular steps in the light of the other
steps—at least when it is applied consistently. The close (also temporal) link
between collecting and interpreting data and the selection of empirical material,
unlike in the traditional linear method ofproceeding, allows the researcher not
only to ask the following question repeatedly but also to answer it: How far do
the methods, categories, and theories that are used do justice to the subject and
the data?
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Theories in the Research Process as Versions
of the World

Now, what is the function oftheories' in a research process in the style of Glaser
and Strauss? There are two starting points for answering this question. The first is
Goodman's (1978) concept that theories—similar to other forms of presenting
empirical relations—are versions ofthe world. These versions undergo a continuous
revision, evaluation, construction, and reconstruction. According to this, theories
are not (right or wrong) representations of given facts, but versions or perspec-
tives through which the world is seen. By the formulation ofa version and by the
perspective on the world hidden in it, the perception of the world is determined
in a way that feeds back into the social construction of this perspective, and thus
the world around us (see Chapter 7). Thus, theories as versions of the world
become preliminary and relative. Further developing the version (e.g., by addi-
tional interpretations ofnew materials) leads to an increased empirical grounding
in the object that is studied. But here the research process, too, does not start as a
tabula rasa. The starting point is rather a pre-understanding ofthe subject or field
under study.

Accordingly, the second point of reference for defining the role of theories in
the model of grounded theory research is the first rule that Kleining formulates
for qualitative research: "The initial understanding ofthe facts under study should
be regarded as preliminary and should be exceeded with new, non-congruent
information" (1982, p. 231).

Theoretical assumptions become relevant as preliminary versions of the under-
standing ofand the perspective on the object being studied, which are reformulated
and, above all, are further elaborated in the course of the research process. These
revisions of versions on the basis of the empirical material thrust the construction
ofthe subject under study. The researcher's methodological decisions, as designed in
the model of Glaser and Strauss, contribute to this construction.

Case Study 8.1 Awareness of Dying

The following example represents one of the first and major studies using this
form of research process and the goal of developing theories from qualitative
research in the field. Barney Glaser and Anselm Strauss worked from the 1960s
as pioneers of qualitative research and of grounded theory in the context of med-
ical sociology. They did this study in several hospitals in the United States around
San Francisco. Their research question was what influenced the various persons'
interaction with dying people and how the knowledge—that the person will die
soon—determines the interaction with that person. More concretely, they studied
which forms of interaction between the dying person and the clinical staff in the
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hospital, between the staff and the relatives, and between relatives and the dying
person could be noted.

The starting point of the research was the observation when the researchers' relatives
were in the hospital that the staff in hospitals (at that time) seemed not to inform the
patients with a terminal disease and their relatives about the state and the life expectancy
of the patient. Rather the possibility that the patient might die or die soon was treated
as taboo. This general observation and the questions it raised were taken as a starting
point for a more systematic observation and interviews in one hospital. These data were
analyzed and used to develop categories. That was also the background for deciding to
include another hospital and to continue the data collection and analysis there. Both
hospitals, as cases, were immediately compared for similarities and differences. Results
of such comparison were used to decide which hospital to use next, until finally six
hospitals were included in the study. These included a teaching hospital, a VA hospital,
two county hospitals, a private Catholic hospital, and a state hospital. Wards included
among others geriatrics, cancer, intensive care, pediatrics, and neurosurgery in which
the fieldworkers stayed two to four weeks each. The data from each of these units
(different wards in one hospital, similar wards in different hospitals, hospitals among
each other) were contrasted and compared in order to show similarities and differences.
At the end of the study, comparable situations and contexts outside hospitals and health
care were included as another dimension of comparison. Analyzing and comparing the
data allowed the development of a theoretical model, which then was transferred to
other fields in order to develop it further. The result of this study was a theory of
awareness contexts as ways of dealing with the information and with the patients' needs
to know more about their situation. Details of the results and ways of analyzing the data
will be discussed further in Chapter 23.

This study is a good example for making the research process outlined in this
chapter work in order to develop theoretically relevant insights from a series of case
studies and their comparison (see Glaser and Strauss 1965a for details). Here theory
was not a starting point, as there was no theory available at that time to explain the
initial experiences of the researchers with their own relatives in hospital. Theory was
the end product of the research, and it was developed out of empirical material and
the analysis of this material.

Qualitative research fits the traditional, linear logic ofresearch only in a limited
way. Rather, the circular interlinking of empirical steps, as the mode] of Glaser and
Strauss suggests (see Figure 8.1), does justice to the character of discovery in qualitative
research. The context of this model of the research process should be referred to
when single parts, like theoretical sampling, are taken from it and used in isolation.
This process-oriented understanding allows one to realize the epistemological principle
of verstehen with a greater degree of sensitivity than in linear designs. The relative
relevance oftheories as versions ofthe object to be reformulated takes the construc-
tion of reality in the research process into account more seriously. The central part
reserved for the interpretation ofdata (compared with their collection or the a priori
construction of elaborated designs) takes into account the fact that text is the actual
empirical material and the ultimate basis for developing the theory.
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KEY POINTS

+ The research process in qualitative research is often difficult to divide into clearly sep-
arated phases.

process are interlinked.

+ This understanding originates from grounded theory research but is also fruitful for
other approaches.

+ Theories are versions of the world, which change and are further developed through
the research.
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Further Reading

The epistemological positions of qualitative research are outlined in the first text,
whereas the others give both classical and more recent versions ofthe process model
of grounded theory research:

Becker, H.S. (1996) "The Epistemology of Qualitative Research," in R. Jessor, A.
Colby, and R.A. Shweder (eds.), Ethnography and Human Development. Chicago:
University of Chicago Press, pp. 53-72.

Glaser, B.G. and Strauss, A.L. (1967) The Discovery of Grounded Theory: Strategies for
Qualitative Research. New York: Aldine.

Strauss, A.L. (1987) Qualitative Analysis for Social Scientists. Cambridge: Cambridge
University Press.

Note

1 Here "theories" means assumptions about the subject under study, whereas the notion "the-
oretical positions" in Chapter 6 refers to differing assumptions about the methods and goals
of research.
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Ifyou want to start your qualitative study, a first and central step, and one that essentially
determines success in qualitative research but tends to be ignored in most presen-
tations ofmethods,' is how to formulate theresearch question(s). However, you not
only are confronted with this problem at the beginning when you conceptualize
your study or your project, but also have to deal with formulating the research ques-
tion (at several stages of the process: when you conceptualize the research design,
when you enter the field, when you select the cases, and when you collect the data.
Reflecting on and reformulating the research question are central points of refer-
ence for assessing the appropriateness ofthe decisions you take at several points. It
becomes relevant when you decide about the method(s) of collecting data, when
you conceptualize interview schedules, but also when you conceptualize the inter-
pretation, which method you use, and which material you select.

You should formulate research questions in concrete terms with the aim of clar-
ifying what the field contacts are supposed to reveal. The less clearly you formulate
your research question, the greater is the danger that you will find yourselfin the
end confronted with mountains of data helplessly trying to analyze them.

Although the quoted"principle of openness" questions the a priori formulation
ofhypotheses, it by no means implies that you should abandon attempts to define
and formulate research questions. It is important that you develop a clear idea of
your research question but remain open to new and perhaps surprising results.
Clear ideas about the nature of the research questions that are pursued are also
necessary for checking the appropriateness of methodological decisions in the
following respects: Which methods are necessary to answer the questions? Is it
possible to study the research question with the chosen methods at all? Is quali-
tative research the appropriate strategy to answer these questions?” More gener-
ally, the elaboration of the research question in the research process may be
characterized as in Figure 9.1.

Cutting Questions to Size

Research questions do not come from nowhere. In many cases, their origin lies
in the researchers' personal biographies and their social contexts. The decision
about a specific question mostly depends on the researchers' practical interests
and their involvement in certain social and historical contexts. Everyday and sci-
entific contexts both play a part here. Recent research studying scientific
processes has demonstrated how much traditions and styles ofthinking influence
the formulation of research questions in scientific laboratories and in work
groups in social sciences.

Ifyou decide upon a concrete research question, this is always linked to reducing
variety, and thus to structuring the field under study: certain aspects are brought to
the fore, others are regarded as less important and (at least for the time being) left in
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the background or excluded. For instance, in collecting data, such a decision is
particularly crucial when you want to use single interviews (see Chapters 13
through 16). However, if you collect your data in a processual maimer, as for
example in participant observation (see Chapter 17) or with repeated inter-
views, you can change the consequences of such a decision more easily.
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Specifying an Area of interest and Delimiting the Issue

The result of formulating research questions is that it helps you to circumscribe a
specific area ofa more or less complex field, which you regard as essential, although
the field would allow various research definitions ofthis kind. For studying "coun-

seling," for(example, you could specify any ofthe following as areas ofinterest:

® interactive processes between counselor and client;

e organization ofthe administration of clients as "cases";

e organization and maintenance of a specific professional identity (e.g., to be a
helper under unfavorable circumstances);

* subjective or objective manifestations ofthe patient's "career."

All these areas are relevant aspects ofthe complexity of everyday life in an insti-
tution (counseling service, socio-psychiatric service). You can focus on each ofthese
areas in a study and embody it in a research question. For (example, you could
approach a complex (e.g., institutional) field with the aim offocusing on gaining an
understanding of the viewpoint of one person or of several persons acting in this
field. You could also focus on describing a life world. Similarly, you could be dedi-
cated to reconstructing subjective or objective reasons for activities and thus to
explaining human behavior. Alternatively, you can concentrate on the relation
between subjective interpretations and the structural features of activity environ-
ments that can be described objectively.

Only in very rare cases in qualitative research does it make sense and is it realistic
to include this multitude ofaspects. Rather it is crucial that you define the field and
the research question in such a way that the latter can be answered with the available
resources and a sound research design can be derived. This also calls for the formu-
lation of a research question in such a way that it does not implicitly raise a lot of
other questions at the same time, which would result in too indistinct an orienta-

tion to the empirical activities.

Sensitizing Concepts and the Triangulation of
Perspectives

At this stage, you will face the problem of which aspects you want to include (the
essential, the manageable, the relevant perspective, and so on) in your research and
which to exclude (the secondary, the less relevant, and so on). How should you
shape this decision in order to ensure the least "frictiona! loss" possible (i.e., ensure
that the loss of authenticity remains limited and justifiable through an acceptable

(degree of) neglect of certain aspects)?
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Sensitizing concepts that give you wide access to a spectrum ofprocesses relevant
in a field may be the starting point of your research. (Glaser and Strauss call these
"analytical and sensitizing concepts" (1967, p. 38). Forlinstance, when I studied the
institutional everyday life of counseling, a concept like "trust" proved to be useful.
This concept could be applied, for example, to aspects of interactions between
counselor and client. I could also use it to study the counselor's task, the clients'
impressions of the institution and their perceptions ofthe counselors competence,
the problematic ofhow to make a conversation a consultation, and so on.

The factional loss in decisions between research perspectives can be reduced by
the approach of systematic (triangulation of perspectives (see Flick 2007b). This
refers to the combination ofappropriate research perspectives and methods that are
suitable for taking into account as many different aspects of a problem as possible.
An (example ofthis would be the combination ofattempts at understanding persons'
points of view with attempts at describing the life world in which they act.
According to Fielding and Fielding (1986, p. 34), structural aspects of a problem
should be linked with reconstructing its meaning for the people involved (see
Chapter 32 for triangulation). In the previous example, I realized this by linking the
reconstruction of counselors' subjective theories on trust with a description of the

process of producing trust in a conversation in the special world of"counseling."

Ifyou use key concepts to gain access to the relevant processes and triangulation
ofpperspectives to disclose as many different aspects as possible, you can increase the
degree of proximity to the object in the way you explore cases and fields. This
process may also enable the opening up ofnew fields of knowledge.

Generally speaking, the precise formulation of the research question is a central
step when you conceptualize your research design. Research questions should be
examined critically as to their origins (what has led to the actual research question?).
They are points ofreference for checking the soundness ofyour research design and
the appropriateness of methods you intend to use for collecting and interpreting
your data. This is relevant for evaluating any generalizations: the level of generalization

that is appropriate and obtainable depends on the research questions pursued.

Types of Research Questions

There are different types of research questions (according to Lofland and Lofland
1984, p. 94):

¢ What type is it?

¢ What is its structure?
« How frequent is it?
*  What are the causes?

¢ What are its processes?

101
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¢ What are its consequences?
*  What are people's strategies?

These typologies ofresearch questions include links to the "coding paradigm" that
Strauss (1987, p. 27) sugg r formulating questions on text to be interpreted (for
more details see Chapters @d 31). Lofland and Lofland also suggest that you reflect
onwhich "units" you want to choose for analyzing phenomena relevant for answer-
ing your research question. They suggest the following ones (1984, p. 94), which could
be complemented by other units according to the specific research questions you have:
¢ Meanings

' Practices

« Episodes

¢ Encounters

* Roles

* Relationships
¢ Groups

¢ Organizations

« Lifestyles

Generally speaking, we can differentiate between research questions oriented towards
describing states and those describing processes. In the first case, you should describe
how a certain given state (which type, how often) has come about (causes, strategies)
and how this state is maintained (structure). In the second case, the aim is to describe
how something develops or changes (causes, processes, consequences, strategies).

The description of states and the description of processes as the two main types
of research question may be classified in terms of increasingly complex "units"
(Lofland and Lofland 1984). This classification can be used for locating research
questions in this space of possibilities and also for checking the selected research
question for additional questions raised.

Finally, you can assess or classify research questions as to’how far they are suitable for
confirming existing assumptions (like hypotheses) or how far they aim at discovering
new ones, or at least allow this. Strauss calls the latter generative questions and
defines them as follows: "Questions that stimulate the line ofinvestigation in profitable
directions; they lead to hypotheses, useful comparisons, the collection of certain classes
of data, even to general lines ofattack on potentially important problems" (1987, p. 22).

Case Study 91 Adoption of a Public Health Orientation by Doctors
and Nurses

In this project (Flick, Fischer, Walter, and Schwartz 2002), we were generally inter-
ested in whether and how far a public health orientation had reached some of the key
institutions of home care services in the health field. This is of course not yet a
research question, which you can use for starting an empirical study. So, we had to
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pin down this general interest to a more focused perspective. Therefore, we focused
on health concepts held by home care nurses and general practitioners. Then we
focused on the attitude held towards prevention and health promotion as parts of
their work, and more concretely with a specific part of their clientele—the elderly.

Against this background, we developed(a set of questions we wanted to pursue in

a study using interviews:

What are the concepts of health held by doctors and nurses?

Which dimensions of health representations are relevant for professional work with
the elderly?

What is the attitude of professionals towards prevention and health promotion for
the elderly?

What are the concepts of ageing held by general practitioners and home care
nurses? What is the relation of these concepts with those of health?

What relevance do professionals ascribe to their own concepts of health and age-
ing for their own professional practice?

Are there any relations between the concepts of health and ageing and profes-
sional training and experience?

We took these research questions as a starting point for developing an instrument for
episodic interviews (see Chapter 14) with doctors and nurses. Looking back on this project,

we thought critically about the number of different research questions included in the .

above list. Particularly, if you are a novice to qualitative research, | suggest that you(con-
centrate on one or two such questions in planning a similar project to the one we did.

Research questions are like a door to the research field under study. Whether
empirical activities produce answers or not depends on the formulation of such questions.
Also dependent on this is the decision as to which/methods are appropriate and(who
(i.e., which persons, groups, or institutions) or(what (i.e., what processes, activities, or
lifestyles) you should include in your study. The essential criteria for evaluating
research questions include their soundness and clarity, but also whether they can be
answered in the framework of given and limited resources (time, money, etc., see
Chapter 12). Youshould take into account that formulating a research question means
to(define the overall guiding question for your entire project and not to formulate the

concrete questions you will ask in your interviews, for example.

KEY POINTS

It is absolutely essential to formulate a clear research question.

Most issues of research can be addressed by several research questions. It is important
when you start your research to decide which one of these questions you will focus on.
Research questions are refined and reformulated as an empirical research project proceeds.
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Further Reading

The first two texts deal with linking perspectives in research questions in some
detail, whereas the others give classical and more elaborate information about how
to deal with research questions in qualitative research:

Fielding, N.G. and Fielding,J.L. (1986) Linking Data. Beverly Hills, CA: SAGE.

Flick, U. (2007b) Managing Quality in Qualitative Research. London: SAGE.

Flick, U. (2007c) Designing Qualitative Research. London: SAGE.

Lofland, J. and Lofland, L.H. (1984) Analyzing Social Settings (2nd edn). Belmont,
CA: Wadsworth.

Strauss, A.L. (1987) Qualitative Analysis for Social Scientists. Cambridge: Cambridge
University Press.

Notes

1 Almost no textbook dedicates a separate chapter to this topic. In most subject indexes, one looks
for it in vain. Exceptions can be found in Silverman (1985, Ch.1; 1993), Strauss (1987, p. 17),
and Strauss and Corbin (1990, pp. 37-40).

2 Ifthe research question in a study implicitly or explicitly leads to the determination ofthe fre-
quencies ofa phenomenon, quantitative methods are not only more appropriate but generally
also simpler to apply.
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Expectations of Qualitative Researchers and the
Problem of Access

The question ofhow to gain access to the field under study is more crucial in quali-
tative research than in quantitative research. Here, the contact that researchers look for
is either closer or more intense, and this can briefly be demonstrated in terms of the
expectations linked to some of the current qualitative methods. For example, if you
want to do open interviews, they require that the interviewed person and you get more
closely involved than would be necessary for simply handing over a questionnaire. If
you want to record everyday conversations, you expect from participants a degree of
disclosing oftheir own everyday life, which they cannot easily control in advance. As
a participant observer, you normally come to the field for longer periods.

From a methodological point of view, research does more justice to its object
through these procedures. From the perspective of everyday practicability, these
procedures produce a much more extensive demand on the persons who are
involved. This is why the question ofhow to find access to a field and to those per-
sons and processes in it that are ofparticular interest deserves special attention.

The general term "field" may mean a certain institution, a subculture, a family, a
specific group of persons with a special biography, decision makers in administra-
tions or enterprises, and so on. In each ofthese cases, you will face the same prob-
lems: How can you secure the collaboration of the potential participants in your
study? How do you achieve not only that people express their willingness, but that
this also leads to concrete interviews or other data?

Role Definitions in Entering an Open Field

In qualitative research, you as the researcher and your respondent have a special
importance. You as a researcher and your respondent and your communicative com-
petencies are the main "instruments" of collecting data and ofrecognition. Because
of this, you cannot adopt a neutral role in the field and in your contacts with the
persons to be interviewed or observed. Rather you will have to take—or you will
be allocated—certain roles and positions (sometimes vicariously and/or unwillingly).
Which information in your research you will have access to and which you will
remain debarred from depends essentially on the successful adoption of an appro-
priate role or position. You should see taking or being assigned a role as a process of
negotiation between researcher and participants, which runs through several stages.
"Participants" here refers to those persons to be interviewed or observed. For
research in institutions, it also refers to those who have to authorize or facilitate
access. The growing insight into the importance ofthe interactive process ofnego-
tiating and allocating roles to the researchers in the field finds its expression in the
metaphors used to describe it.
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Observe members
Interact with members > Chicago School
Participate with members

Investigative participation ———— Existential sociology
Membership roles
peripheral member
active member
complete member
Good faith membership Ethnomethodology

FIGURE 10.1 Membership Roles in the Field (Adler and Adler 1987, p. 33)

Using the example of participant observation in ethnographic field research (see
Chapter 17), Adler and Adler (1987) have presented a system of membership roles
in the field (see Figure 10.1). They show how this problem has been differendy treated
in the history of qualitative research. At one pole, they position the studies of the
Chicago School (see Chapter 2) and their use of pure observation ofthe members in
a field of open and well-directed interaction with them and of active participation
in their everyday life. The dilemma ofparticipation and observation becomes relevant
in questions of necessary distancing (how much participation is needed for a good
observation; how much participation is permissible in the context of scientific distanc-

ing?). For Douglas's (1976) "existential sociology," in an intermediate position, Adler
and Adler see the problem solved in participation aiming at revealing the secrets ofthe
field. At the other pole, the concern of recent ethnomethodology (see Chapter 6) is
with describing members' methods rather than their perspectives in order to describe
the process under study from the inside. Here the problem of access is managed by

immersion in the work process observed and by membership in the researched field.

For Adler and Adler, the Chicago Schools handling of this problem is too com-
mitted to scientific distancing from the "object" of research. On the other hand,
they are rather critical ofthe types ofaccess obtained by ethnomethodology as well
as by existential sociology (although positioned at different poles in their systematic).
In both cases, access is obtained by completely fusing with the research object. Their
concept of membership roles seems to them to be a more realistic solution located
between these two poles. They work out the types of "membership roles: the
peripheral, the active, and the complete member." For studying delicate fields (in
their case, drug dealers), they suggest a combination of "overt and covert roles"
(1987, p. 21). This means that they do not disclose their actual role (as researchers)
to all the members in a field in order to gain insights that are as open as possible.

Access to Institutions

When you want to do your research in institutions (e.g., counseling services), this
problem becomes more complicated. In general, different levels are involved in the
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regulation of access. First, there is the level ofthe persons responsible for authorizing
the research. In case ofdifficulties, they are held responsible for this authorization by
external authorities. Second, there is the level of those to be interviewed or
observed, who will be investing their time and willingness.

For research in administrations, Lau and Wolff (1983, p. 419) have outlined the
process as follows. In an institution like social administration, researchers with their
research interest are defined as clients. Like a client, the researcher has to make his
or her request in formal terms. This request, its implications (research question,
methods, time needed), and the person ofthe researcher have to undergo an "official
examination."The treatment ofa researcher's request is "pre-structured" by the fact
that the researcher has been sent by other authorities. This means that the autho-
rization or support for the request by a higher authority in the first instance may
produce distrust in the people to be interviewed (why is this higher authority in
favor of this research?). Being endorsed by other people (e.g., colleagues from
another institution), however, may facilitate access at the same time. In the end, the
researcher's request can be fitted into administrative routines and treated using

institutionally familiar procedures.

This process, termed "work of agreement," is a "joint product, in some cases
an explicit working problem for both sides." For instance, the main task is the
negotiation of common linguistic rules between researchers and practitioners.
The analysis of this entry as a constructive process and, more importantly, the
analysis of failures in this process allow the researcher to reveal central processes
ofnegotiation and developing routines in the field in an exemplary manner (e.g.,
with "real" clients).

Wolff (2004a) summarizes the problems ofentering institutions as a research field

as follows:

1 Research is always an intervention into a social system.

2 Research is a disruptive factor for the system to be studied to which it reacts
defensively.

3 A mutual opacity exists between the research project and the social system to
be researched.

4 To exchange a whole mass of information on entering the research field
does not reduce the opacity. Rather, it leads to increasing complexity in the
process of agreement and may lead to increased "immune reactions." On
both sides, myths are produced, which are fed by increased exchange of
information.

5 Instead of mutual understanding at the moment of entry, one should strive for
an agreement as a process.

6 Data protection is necessary, but may contribute to increased complexity in the
process of agreement.

7 The field discovers itself when the research project enters the scene (e.g., the

limits of a social system are perceived).
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8 The research project cannot offer anything to the social system. At most, it can
be functional. The researcher should take care not to make promises about the
usefulness of'the research for the social system.

9 The social system has no real reasons for rejecting the research.

These nine points already contain within themselves various reasons for a possi-
ble failure in the agreement about the purpose and necessity of the research. A
research project is an intrusion into the life ofthe institution to be studied. Research
is a disturbance, and it disrupts routines, with no perceptible immediate or long-term
payoff for the institution and its members. Research unsetdes the institution with
three implications: that the limitations ofits own activities are to be disclosed; that the
ulterior motives of the "research" are and remain unclear for the institution; and
finally, that there are no sound reasons for refusing research requests. Thus, reasons
have to be invented and sustained ifresearch is to be prevented. Here the part played
by irrationality in the ongoing process of agreement is situated.

Finally, providing more information on the background, intentions, procedure,
and results of the planned research does not necessarily lead to more clarity, but
rather may lead to more confusion and produce the opposite of understanding.
That is, if you negotiate entry to an institution, this is less a problem of providing
information than one ofhow to establish a relationship. In this relationship, enough
trust must be developed in the researchers as persons, and in their request, that the
institution—despite all reservations—gets by being involved in the research.

However, it remains necessary to underline that the discrepancies ofinterests and
perspectives between researchers and the institutions under study cannot in principle
be removed. However, you can minimize them if you manage to develop trust on
the side ofthe participants and institutions far enough to forge a working alliance in
which research becomes possible.

Access to Individuals

Once you have gained access to the field or the institution in general, you will
face the problem ofhow to reach those persons within it who are the most inter-
esting (see Chapter 11) participants. For example, how can you recruit experi-
enced and practicing counselors for participation in the study and not simply
trainees without practical experience who are not yet allowed to work with
the relevant cases, but have—for that reason—more time for participating in the
research? How can you access the central figures in a setting and not merely the
minor figures? Here again, processes of negotiation, strategies of reference in
the sense of snowballing, and, above all, competencies in establishing relationships
play a major part. Often the reservations in the field caused by certain methods are
different in each case.
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Case Study 10.1 Reservations against Research Methods .

These different reservations against various methods may be demonstrated by exam-
ining various methods which | used to study the question of trust in counseling. In this
study | employed interviews and conversation analyses. | approached the individual
counselors with two requests: | asked for permission to interview them for one to two
hours and for permission to record one or more consultations with clients (who had also
agreed beforehand). After they had agreed in general to participate in the study, some
of the counselors had reservations about being interviewed (time, fear of "indiscreet'
questions), whereas they saw the recording-of a counseling session as routine. Other coun-
selors had no problem with being interviewed, but big reservations about allowing some-
one to delve into their concrete work with clients. Precautions guaranteeing anonymity
may dispel such reservations only up to a point. This example shows that various methods
may produce different problems, suspicions, and fears in different persons.

With regard to access to persons in institutions and specific situations, you will face
in your research the problem of willingness above all else. However, with regard to access
to individuals, the problem ofhow to find them proves just as difficult. In the frame-
work of studying individuals who cannot be approached as employees or clients in an
institution or as being present in a particular setting, the main problem is how to find
them. We can take the biographical study ofthe course and subjective evaluation of pro-
fessional careers as an example. In such a study, it would be necessary to interview men
living alone after retirement. The question then is how and where you find this kind of
person. Strategies could be to use the media (advertisements in newspapers, announce-
ments in radio programs) or to post notices in institutions (education centers, meeting
points) that these persons might frequent. Another route to selecting interviewees is for
the researcher to snowball from one case to the next. In using this strategy, often friends
of friends are chosen and thus you would look for persons from your own broader envi-
ronment. Hildenbrand warns ofthe problems linked to this strategy:

While it is often assumed that access to the field would be facilitated by
studying persons well known to the researcher and accordingly finding
cases from one's own circle of acquaintances, exactly the opposite is
true: the stranger the field, the more easily may researchers appear as
strangers, whom the people in the study have something to tell which
is new for the researcher. (1995, p. 258)

Strangeness and Familiarity

The question ofhow to get access (to persons, institutions, or fields) raises a problem,
which can be expressed by the metaphor of the researcher as professional stranger
(Agar 1980) (Box 10.1). The need to orient oneselfin the field and to find one's way
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Box 10.1 Roles in the Field

+ Stranger
+ Visitor
+ Initiant
+ Refused

around it gives the researcher a glimpse into routines and self-evidence. These have
been familiar to the members for a long time and have become routines and unques-
tioned and taken for granted by them. The individuals no longer reflect on such rou-
tines, because they are often no longer accessible for them. A potential way of gaining
further knowledge is to take and (at least temporarily) maintain the perspective ofan
outsider and to take an attitude of doubt towards any sort ofsocial self-evidence.

This status ofa stranger can be differentiated—depending on the strategy ofthe
research—into the roles ofthe "visitor" and the "initiate." As a visitor you appear in
the field—in the extreme case—only once for a single interview, but you will be
able to receive knowledge through questioning the routines mentioned above. In
the case of the initiate, it is precisely the process of giving up the outsiders per-
spective step by step in the course ofthe participant observation, which is fruitful.

Above all, the detailed description ofthis process from the subjective perspective
of the researcher can become a fruitful source of knowledge and you should see
entering the field as a process oflearning.

Certain activities in the field, however, remain hidden from the view of the
researcher as stranger. In the context ofsocial groups, Adler and Adlermention"two
sets of realities about their activities: one presented to outsiders and the other
reserved for insiders" (1987, p. 21). Qualitative research is normally not simply inter-
ested in the exterior presentation of social groups. Rather, you want to become
involved in a different world or subculture and first to understand it as far as possi-
ble from inside and from its own logic. A source ofknowledge in this context is that
you gradually take an insider's perspective—to understand the individual's view-
point or the organizational principles ofsocial groups from a member's perspective.

The limits of this strategy of dialectics become relevant in Adler and Adler's
(1987) example mentioned above—dealing drugs. Here, aspects of reality remain
hidden and are not disclosed to you as a researcher, even ifyou are integrated in the
field and the group as a person. These areas will only be accessible if researchers
conceal their role as researchers from certain members in the field. Fears of passing
on information and ofnegative sanctions by third parties for the people researched
are here trenchantly revealed as well as ethical problems in the contact with the
people under study. But they play a part in all research. Issues are raised here ofhow
to protect the trust and interests ofthe people researched, of data protection, and of
how the researchers deal with their own aims.
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Case Study 10.2 + Street Corner Society

The following example comes from one of the classical studies of qualitative research
using participant observation and ethnography (see Chapter 17) in a field. Wiliam F.
Whyte was one of the most influential researchers in the sociology of the 1940s. He
lived for three and half years with the community he studied. His classic ethnographic
study of a street gang in a major city in the eastern United States in the 1940s offers,
on the basis of individual observations, personal notes and other sources, a compre-
hensive picture of a dynamic local culture.

Through the mediation of a key figure, Whyte (1955) had gained access to a group
of young second-generation Italian migrants. Whyte gives detailed descriptions of how
he negotiated his access to the area he studied, and how he used his key person to
find access and to get accepted by the social group. He also describes the need to
keep a distance from the field to avoid becoming a member of the group and going
native in the group and the field.

As a result of a two-year period of participant observation, he was able to obtain
information about the motives, values, and life awareness and also about the social
organization, friendships, and loyalties of this local culture. These were condensed in
theoretically important statements such as:

Whyte's gangs can be seen simply as an example of a temporary non-adjustment
of young people. They withdraw from the norms of the parental home and at the
same time see themselves as excluded from the predominant norms of American
society. Deviant behavior is to be noted both towards the norms of the parental
home and towards the prevailing norms of the country of immigration. Deviant
behavior, even as far as criminality, may be seen as a transient faulty adaptation
that bears within itself both the option of adaptation and of permanent non-
adaptation. (Atteslander 1996, p. Xill)

This is a paradigmatic example for how a researcher sought and found access to a
community and studied their rituals and routines making up a special form of daily life.

In summary, researchers face the problem ofnegotiating proximity and distance in
relation to the person(s) studied. The problems of disclosure, transparency, and nego-
tiation of mutual expectations, aims, and interest are also relevant. Finally, you will have
to make the decision between adopting the perspective ofeither an insider or an out-
sider with regard to the object of the research. Being an insider and/or an outsider
with regard to the field of research may be analyzed in terms ofthe strangeness and
familiarity of the researcher. "Where you as researcher locate yourselfin this area of
conflict between strangeness and familiarity will determine in the continuation ofthe
research which concrete methods are chosen and also which part of'the field under
study will be accessible and inaccessible for your research. A specific role again is
played by the partly unconscious fears that prevent the researcher from meddling in a
certain field. For researchers, it depends on the form ofaccess permitted by the field,
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and on their personality, how instructive descriptions ofthe cases will be and how far
the knowledge obtained remains limited to confirming what was known in advance.

Entering the field involves more than just being there. Itis a complex process of locat-
ing yourself and being located in the field.

It entails taking, and being allocated to, a role in the field.

In institutions, there are often no good reasons to reject research in general.
Therefore, representatives of institutions introduce reasons and use them as a pretext
for rejecting a research project if they do not wish it to proceed. This makes negotia-
tions more complex for the researcher.

Access to individuals inside and outside of institutions is another important step. Here
you should try to include people you do not know personally for your research in order
to receive fruitful insights.

Further Reading

These texts deal with concrete problems and examples ofentering a field and taking a
role and position in it. Schiitzs paper is a good sociological description ofthe qualities
ofbeing a stranger, which allows insights into what is familiar to members ofa field:

Adler, P.A. and Adler, P. (1987) Membership Roles in Field Research. Beverly Hills, CA: SAGE.

Schiitz, A.(1962)"The Stranger,"in A. Schiitz, Collected Papers,Vol.11.Den Haag:
Nijhoff. pp. 91-105.

"Wolff, S. (2004a) "Ways into the Field and their Variants," in U. Flick, E.v. Kardorff, and
I. Steinke (eds.), Companion to Qualitative Research. London: SAGE. pp. 195-202.






TABLE 11.1  Sampling Decisions in the Research Process

Stage in research Sampling methods

While collecting data Case sampling

Sampling groups of cases

While interpreting data Material sampling

Sampling within the material

While presenting the Presentational sampling
findings

Sampling Decisions in the Research Process

You will encounter the issue of sampling at different stages in the research process
(Table 11.1). In an interview study, it is connected to the decision about which persons
you will interview (case sampling) and from which groups these should come (sam-
pling groups of cases). Furthermore, it emerges with the decision about which of
the interviews should be further treated; that is, transcribed and analyzed (material
sampling). During interpretation of the data, the question again arises when you
decide which parts of a text you should select for interpretation in general or for
particular detailed interpretations (sampling within the material). Finally, it arises
when presenting the findings: which cases or parts oftext are best to demonstrate
your findings (presentational sampling)?

In the literature, various suggestions have been made for the problem ofsampling.
But quite unambiguously, they are located at two poles: on more or less abstract or
concrete criteria.

A Priori Determination of the Sample Structure

At one pole, criteria are abstract insofar as they start from an idea ofthe researched
object's typicality and distribution. This should be represented in the sample of the
material, which you study (i.e., collect and analyze) in a way that allows you to draw
the inference ofthe relations in the object. This is the logic of statistical sampling
in which material is put together according to certain (e.g., demographic) criteria.
For example, you draw a sample that is homogeneous in age or social situation
(women with a certain profession at a specific biographical stage) or a sample representing
a certain distribution of such criteria in the population. These criteria are abstract,
because they have been developed independently ofthe concrete material analyzed
and before its collection and analysis, as the following examples show.

115



116 AN INTRODUCTION TO QUALITATIVE RESEARCH

TABLE 11.2 Example of a Sampling Structure with Dimensions Given in Advance

CONTEXT AND GENDER

West Germany East Germany France

PROFESSION Female Male Female | male Female Male | Total

Information
engineers

Social
scientists

Teachers

Total

Case Study 11.1; Sampling with Social Groups Defined inAdvance'

In my study on the social representation of technological change in everyday life, | took
three starting points. One was that the perceptions and evaluations of technological
change in everyday life are dependent upon the profession of the interviewee. The sec-
ond was that they depend on gender as well, and the third that they are influenced by
cultural and political contexts.

In order to take these factors into account, | defined several dimensions of the
sample. The professions of information engineers (as developers of technology),
social scientists (as professional users of technology), and teachers in human
disciplines (as everyday users of technology) should be represented in the sample
by cases with a certain minimum of professional experience. Male and female
persons should be integrated. | took the different cultural backgrounds into account
by selecting cases from the contexts of West Germany, East Germany, and France.
This led to a sample structure of nine fields (Table 11.2), which | filled as evenly as
possible with cases representing each group. The number of cases per field
depended on the resources (how many interviews could be conducted, transcribed,
and interpreted in the time available?) and on the goals of my study (what do the
individual cases or the totality of the cases stand for?).

This example shows how you can work with comparative groups in qualitative
research that have been defined in advance, not during the research process or the
sampling process.

Sampling cases for data collection is oriented towards filling the cells of the sample
structure as evenly as possible or towards filling all cells sufficiently. Inside the groups
or fields, theoretical sampling (see below) may be used in the decision as to which
case to integrate next.
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Complete Collection
Gerhardt applied an alternative method ofsampling. She used the strategy of complete
collection (1986, p. 67):

In order to learn more about events and courses of patients' careers in
chronic renal failure, we decided to do a complete collection of all
patients (male, married, 30 to 50 years at the beginning of the treatment)
of the five major hospitals (renal units) serving the south-east of Britain.

The sampling is limited in advance by certain criteria: a specific disease, a specific
age, a specific region, a limited period, and a particular marital status characterize
the relevant cases. These criteria delimit the totality of possible cases in such a way
that all the cases may be integrated in the study. But here, as well, sampling is car-
ried out because virtual cases which do not meet one or more ofthese criteria are
excluded in advance. It is possible to use such methods of sampling mainly,in
regional studies.

In research designs using a priori definitions of the sample structure, you take
sampling decisions with a view to selecting cases or groups of cases. In complete
collection, the exclusion ofinterviews already done will be less likely in that data
collection and analysis is aimed at the keeping and the integration ofall cases available
in the sample. Thus, while the sampling ofmaterials is less relevant, questions about
sampling in the material (which parts of the interview are interpreted more
intensely, which cases are contrasted?) and about sampling in presentation are as relevant
as in the method of gradual definition ofthe sampling structure.

What Are the Limitations of the Method?

In this strategy, the structure ofthe groups taken into account is defined before data
collection. This restricts the range variation in the possible comparison. At least on
this level, there will be no real new findings. Ifthe development oftheory is the aim
ofyour study, this form of sampling restricts the developmental space of the theory
in an essential dimension. Thus, this procedure is suitable for further analyzing, dif-
ferentiating, and perhaps testing assumptions about common features and differences
between specific groups.

Gradual Definition of the Sample Structure:
Theoretical Sampling

Gradual strategies of sampling are mostly based on theoretical sampling developed
by Glaser and Strauss (1967). Decisions about choosing and putting together empirical
material (cases, groups, institutions, etc.) are made in the process of collecting and inter-
preting data. Glaser and Strauss describe this strategy as follows:
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Theoretical sampling is the process of data collection for generating
theory whereby the analyst jointly collects, codes, and analyzes his data
and decides what data to collect next and where to find them, in order
to develop his theory as it emerges. This process of data collection is
controlled by the emerging theory. (1967, p. 45)

Sampling decisions in theoretical sampling may start from either of two levels:
they may be made on the level ofthe groups to be compared or they may directly
focus on specific persons. In both cases, the sampling of concrete individuals, groups,
or fields is not based on the usual criteria and techniques of statistical sampling. You
would employ neither random sampling nor stratification to make a sample repre-
sentative. Rather, you select individuals, groups, and so on according to their
(expected) level ofnew insights for the developing theory in relation to the state of
theory elaboration so far. Sampling decisions aim at that material that promises the
greatest insights, viewed in the light of the material already used, and the knowl-
edge drawn from it. The main questions for selecting data are:" What groups or sub-
groups does one turn to next in data collection? And for what theoretical purpose?...
The possibilities of multiple comparisons are infinite, and so groups must be cho-
sen according to theoretical criteria" (1967, p. 47).

Given the theoretically unlimited possibilities of integrating further persons,
groups, cases, and so on it is necessary to define criteria for a well-founded limitation
ofthe sampling. These criteria are defined here in relation to the theory. The theory
developing from the empirical material is the point ofreference. Examples of such
criteria are how promising the next case is and how relevant it might be for devel-
oping the theory.

An example of applying this form of sampling is found in Glaser and Strauss's
(1965a) study on awareness of dying in hospitals. In this study, the authors did participant
observation in different hospitals in order to develop a theory about how dying in
hospital is organized as a social process (see also Chapter 23 for more details). The
memo in the following case study describes the decision and sampling process.

Case Study 11.2 Example of Theoretical Sampling

The pioneers of grounded theory research, Glaser and Strauss, developed theoretical
sampling during their research in medical sociology in the 1960s. They describe in the
following passage how they proceeded in theoretical sampling:

Visits to the various medical services were scheduled as follows. | wished first to
look at services that minimized patient awareness (and so first looked at a pre-
mature baby service and then at a neurosurgical service where patients were fre-
quently comatose). Next | wished to look at the dying in a situation where
expectancy of staff and often of patients was great and dying was quick, so |
observed on an Intensive Care Unit. Then | wished to observe on a service where
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staff expectations of terminality were great but where the patient's might or might
not be, and where dying tended to be slow. So | looked next at a cancer service.
| wished then to look at conditions where death was unexpected and rapid, and
so looked at an emergency service. While we were looking at some different types
of services, we also observed the above types of services at other types of hospi-
tals. So our scheduling of types of service was directed by a general conceptual
scheme—which included hypotheses about awareness, expectedness, and rate of
dying—as well as by a developing conceptual structure including matters not at first
envisioned. Sometimes we returned to services after the initial two or three or four
weeks of continuous observation, in order to check upon items which needed
checking or had been missed in the initial period. (Glaser and Strauss 1967, p. 59)

This example is instructive as it shows how the researchers went step by step in con-
structing their sample in the contact with the field while they collected their data.

A second question, as crucial as the first, is how to decide when to stop integrating

further cases. Glaser and Strauss suggest the criterion of"theoretical saturation"

(ofa category etc.): "The criterion forjudging when to stop sampling the different

groups pertinent to a category is the category's theoretical saturation. Saturation

means that no additional data are being found whereby the sociologist can develop

properties ofthe category" (1967, p. 61). Sampling and integrating further material

is finished when the "theoretical saturation" ofa category or group ofcases has been

reached (i.e., nothing new emerges any more).

Table 11.3 highlights the theoretical sampling in the comparison with statistical

sampling.

TABLE 11.3 Theoretical versus Statistical Sampling

Theoretical sampling

Statistical sampling

Extension of the basic population is not
known in advance

Extension of the basic population is known
in advance

Features of the basic population are not
known in advance

Distribution of features in the basic
population can be estimated

Repeated drawing of sampling elements
with criteria to be defined again in each
step

One-shot drawing of a sample following a
plan defined in advance

Sample size is not defined in advance

Sample size is defined in advance

Sampling is finished when theoretical
saturation has been reached

Sampling is finished when the whole sample
has been studied

Source: Wiedemann (1955, p. 441)
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TABLE 11.4 Example of a Sample Structure Resulting from the Process

Socio-psychiatric
Prison Private practice services
Psychologists A A B
Social workers A A B
Physicians C

Case Study 11.3 Gradual Integration of Groups and Cases

In my study of the role of trust in therapy and counseling, | included cases coming from
specific professional groups, institutions, and fields of work. | selected them step by
step in order to fill the blanks in the database that became clear according to the successive
interpretation of the data incorporated at each stage. First, | collected and compared
cases from two different fields of work (prison versus therapy in private practice). After
that | integrated a third field of work (socio-psychiatric services) to increase the meaning-
fulness of the comparisons on this level. When | interpreted the collected material, sam-
pling on a further dimension promised additional insights. | extended the range of
professions in the study up to that point (psychologists and social workers) by a third one
(physicians) to further elaborate the differences of viewpoints in one field of work (socio-
psychiatric services). Finally, it became clear that the epistemological potential of this
field was so big that it seemed less instructive for me to contrast this field with other fields
than to systematically compare different institutions within this field. Therefore, | integrated fur-
ther cases from other socio-psychiatric services (see Table 11.4, in which the sequence and
order of the decisions in the selection are indicated by the letters A to C).

This example illustrates how you can develop a sample and a sample structure step
by step in the field while collecting your data.

In the end, you can see that the use ofthis method leads to a structured sample as
well as the use of the method of statistical sampling does. However, you will not
define the structure ofthe sample here before you collect and analyze your data. You
will develop it step by step while you collect data and analyze them and complete it
by new dimensions or limited to certain dimensions and fields.

Gradual Selection as a General Principle in Qualitative
Research

If we compare different conceptions of qualitative research in this respect, we can
see that this principle of selecting cases and material has also been applied beyond
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Glaser and Strauss. The basic principle of theoretical sampling is to select cases or
case groups according to concrete criteria concerning their content instead ofusing
abstract methodological criteria. Sampling proceeds according to the relevance of
cases instead of their representativeness. This principle is also characteristic of
related strategies of collecting data in qualitative research.

On the one hand, parallels can be drawn with the concept of"data triangulation" in
Denzin (1989b), which refers to the integration ofvarious data sources, differentiated by
time, place, and person (see Chapter 29). Denzin suggests studying "the same phenom-
enon" at different times and places and with different persons. He also claims to have
applied the strategy oftheoretical sampling in his own way as a purposive and systematic
selection and integration of persons and groups of persons, and temporal and local settings.
The extension ofthe sampling procedure to temporal and local settings is an advantage
ofthe system ofaccess in Denzins method compared to that of Glaser and Strauss. In
the example just mentioned, I took this idea into account by purposively integrating
different institutions (as local settings) and professions and by using different sorts of data.

Znaniecki (1934) (see Chapter 29) put forward analytic induction as a way of
making concrete and further developing theoretical sampling. But here attention is
focused less on the question of which cases to integrate into the study in general.
Rather this concept starts from developing a theory (pattern, model, and so on) at
a given moment and state and then specifically looking for and analyzing deviant
cases (or even case groups). Whereas theoretical sampling mainly aims to enrich the
developing theory, analytic induction is concerned with securing it by analyzing or
integrating deviant cases. Whereas theoretical sampling wants to control the process
of'selecting data by the emerging theory, analytic induction uses the deviant case to
control the developing theory. The deviant case here is a complement to the crite-
rion of theoretical saturation. This criterion remains rather indeterminate but is
used for continuing and assessing the collection of data. In the example mentioned
above, cases were minimally and maximally contrasted in a purposeful way instead
of applying such strategies starting from deviant cases (see Chapter 29).

This brief comparison of different conceptions of qualitative research may demonstrate
that the basic principle of theoretical sampling is the genuine and typical form of
selecting material in qualitative research. This assumption may be supported by reference
to Kleining's (1982) idea of a typology of social science methods. According to this
idea, all research methods have the same source in everyday techniques; qualitative
methods are the first and quantitative methods are the second level ofabstraction from
these everyday techniques. If this is applied analogously to strategies for selecting
empirical material, theoretical sampling (and basically related strategies as mentioned
before) is the more concrete strategy and is closer to everyday life. Criteria of sampling
like being representative for a population and so on are the second level of abstraction.

This analogy oflevels ofabstraction may support the thesis that theoretical sampling
is the more appropriate sampling strategy in qualitative research, whereas classical
sampling procedures remain oriented to the logic of quantitative research. To what
extent the latter should be imported into qualitative research has to be checked in
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every case. Here we can draw parallels with the discussion about the appropriateness
of quality indicators (see Chapter 28).

Purposive Sampling

Gradual selection is not merely the original principle of sampling in various traditional
approaches in qualitative research. More recent discussions, which describe strategies for
how to proceed with purposive sampling by selecting cases and empirical material, take it
up again repeatedly. In the framework of evaluation research, Patton (2002) contrasts random
sampling in general with purposive sampling and makes some concrete suggestions:

® One is to integrate purposively extreme or deviant cases. In order to study the
functioning ofa reform program, particularly successful examples ofrealizing it are
chosen and analyzed. Or cases offailure in the program are selected and analyzed
for the reasons for this failure. Here the field under study is disclosed from its
extremities to arrive at an understanding ofthe field as a whole.

* Another suggestion is to select particularly #ypical cases (i.e., those cases in which
success and failure are particularly typical for the average or the majority ofthe
cases). Here the field is disclosed from inside and from its center.

e A further suggestion aims at the maximal variation in the sample—to integrate
only a few cases, but those which are as different as possible, to disclose the range
ofvariation and differentiation in the field.

® Additionally, cases may be selected according to the infensity with which the
interesting features, processes, experiences, and so on are given or assumed in
them. Either cases with the greatest intensity are chosen or cases with different
intensities are systematically integrated and compared.

* The selection of critical cases aims at those cases in which the relations to be studied
become especially clear (e.g., in the opinion of experts in the field) or which are
particularly important for the functioning of a program to be evaluated.

« It may be appropriate to select a politically important or sensitive case in order to
present positive findings in evaluation most effectively, which is an argument for
integrating them. However, where these may endanger the program as a whole,
due to their explosive force, they should rather be excluded.

* Finally, Patton mentions the criterion of convenience, which refers to the selection
ofthose cases that are the easiest to access under given conditions. This may simply
be to reduce the effort. However, from time to time it may be the only way to
do an evaluation with limi